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ABSTRACT
Employment of high school students has been growing steadily since the 
mid-1960s (Cole, 1991). Today, more than 40% of all high school students who work 
are employed at least part-time (U. S. Bureau o f Labor Statistics, 1995). Working 
adolescents may view their earnings as a sudden windfall o f income to be used as 
discretionary income. This “premature affluence” may reinforce inappropriate 
consumer behaviors such as spending beyond means which may become established 
habits into their adult lives (Bachman, 1983). The cognitive development o f these 
adolescents may be at the concrete operational thinking stage which inhibits them from 
handling adult behaviors in an appropriate manner such as planning or saving for the 
future (Piaget 1972, 1976).
The purpose of this exploratory study was to investigate the consumer behavior 
o f working adolescents. Based on cognitive development and consumer behavior 
theories, the study was designed to (a) examine the spending and saving patterns of 
working adolescent in Louisiana; (b) examine sources and amounts of income received 
by adolescents in the work force; and (c) identify the cognitive processes used by 
working adolescents to decide their consumer behavior.
Focus group interviews were employed as the data collection technique 
(Krueger, 1994). Following pilot testing, an a priori list of cognitive development 
behaviors predicted for adolescents was established. This list was used to identify 
adolescents behaviors by cognitive development stage. The 12 group of interviewees 
were comprised of 16 and 17 year old adolescent female high school students employed
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
part-time in the workforce. The research participants, a total of 40, were from low and 
middle socioeconomic status families.
According to Piaget’s (1972, 1976) definition of cognitive development, none of 
the adolescents had fully developed formal operational thinking. This finding indicates 
that adolescents are not prepared to enter the adult world of work, nor are they prepared 
to make mature decisions regarding the use o f their income. This was also corroborated 
by an examination of the academic achievement of the majority of the adolescents who 
only maintained a C average although they were enrolled in college preparatory tracks. 
Implications for educators are developed in the study.
XI
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER I 
INTRODUCTION 
Employment of high school students has been growing steadily since the 
mid-1960s (Cole, 1991). According to the most current available information, more 
than 40% o f all high school students who work are employed at least part-time (U. S. 
Bureau of Labor Statistics, 1995). Employment is thought to prepare teenagers for the 
transition to adulthood and teaching practical skills such as responsibility, 
independence, and the value of money (Bedenbaugh & Garvey, 1993). Working allows, 
by some reports, poorer adolescents to fit into the "pricey peer culture" at a time when 
peer approval is so important to them (Pritchard, Myers, & Cassidy, 1989). Most high 
school students work so they can enjoy personal luxuries (Thompson, Rice, Cooley, & 
Nelson, 1991). Employed adolescents can earn a great deal of money. They are often 
allowed, because it is their own income, to spend their earnings for discretionary items 
(Steinberg, Fegley, & Dombusch, 1993). Today, it is not unusual for a 16-year-old to 
earn $250 a week and spend the entire amount on car expenses, tickets to a rock concert, 
videotapes, tennis shoes, and CDs (compact disks) (Bailey, 1992; O’Neill, 1992; 
Pritchard et al., 1989). The trend toward adolescent employment indicates that almost 
half the number of students enrolled in the United States are employed part-time (U. S. 
Department of Labor, 1995). Despite these trends, few studies have been conducted in 
recent years regarding employed adolescents and the way they spend their earnings. 
Little empirical research has been conducted within the last decade on working 
adolescents. Even fewer studies have addressed the topic of the consumer behavior of 
working adolescents.
1
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The current study investigates the consumer behavior o f working adolescents. 
This chapter will provide (a) definitions of adolescents and consumer behavior, (b) 
justification for the research, (c) the purpose of the investigation, and (d) the objectives 
for the study.
Definition of Terms
Adolescence, according to deBrun (1981) is a period o f growth between 
childhood and adulthood. The time period within which this growth occurs is different 
for each individual (deBrun, 1981). During this stage, a young person experiences 
physical, emotional, and cognitive growth. A balance among these attributes is not 
always attained (Rice, 1993). The age of adolescents targeted for participation in this 
study was 15 to 16 years. This particular age group was selected firom the broad range 
of ages in adolescents because 15 years of age is the earliest that adolescents may 
legally participate in the formal workforce in Louisiana.
Consumer behavior is defined by Peter and Olsen (1996) as an observable 
behavior related to consumption of goods and services. The consumer behavior of the 
adolescents was the overt action studied. The overt action may be the actual purchase 
of an item or items. That action may be shopping in a particular store as a result of a 
decision on where to make a purchase. The use of a credit card or cash is also an overt 
consumer action.
Employment, as used in this study, is formal labor force participation such as 
working in grocery stores, fast food restaurants, and video stores. It does not include 
seasonal and/or informal labor force activities such as mowing lawns or baby-sitting.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Socioeconomic status (SES) of families, in this research project, is determined by East 
Baton Rouge Parish school officials. Those students eligible for fi*ee and reduced limch 
programs in schools are designated as students firom low SES famiUes. Students not 
eligible for this federal program are thought to be fi*om middle and high SES families.
Justification for the Study 
Young workers may prematurely take on adult responsibilities without adequate 
coping skills (Mortimer, Finch, Ryu, Shanahan, & Call, 1993). Despite the rationale 
that working provides adolescents with the opportunities to learn responsibility, money 
management and other skills, the predominant tone of most recent scientific 
investigations of youth employment is negative, implying that working is harmful to 
adolescents (Mortimer et al., 1993; Steinberg et al., 1993; Thompson, et al., 1991). One 
of the detriments concerning adolescents' employment is adolescents’ misconception of 
their income and what it can buy. Many working adolescents experience a "premature 
affluence", the phrase Bachman (1983) used to characterize the standard minimum wage 
earnings adolescents may view as the sudden windfall of disposable or discretionary 
income. Bachman’s (1983) research is cited in the majority of the literature on the 
consumer behavior of adolescents. The "premature affluence" Bachman refers to may 
make it difficult for adolescents to support such a fi-ee wheeling lifestyle when they 
become adults and have responsibility of paying for life's necessities (Bachman, 1983; 
Cole, 1991). The concept of premature affluence provides insight into the consumer 
behavior process of working adolescents.
Although the issue of children and money is a fi-equently discussed topic, the 
existing literature has focused on the personal and family characteristics of working
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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adolescents. Little research has been conducted concerning the consumer behavior of 
this population including work by Pritchard et al. (1989) and Bedenbaugh and Garvey 
(1993). Studies of employed adolescents in the South are practically nonexistent. A 
negligible amount of information is available pertaining to employed adolescents' 
saving and spending patterns in relation to their cognitive development (Stipp, 1988). 
Thus, the current study addresses a lack of empirical support for this topic and is 
therefore important.
Purpose and Objectives 
The purpose of this exploratory study is to study the consumer behavior of 
working adolescents. The objectives of the project were to:
1. Examine the spending and saving patterns o f working adolescents in 
Louisiana;
2. Examine sources and amounts of income received by adolescents in the 
work force; and
3. Identify the cognitive processes used by working adolescents to decide 
their consumer behavior.
Delimitations and Assumptions
Working females were the respondents selected for this exploratory study. A 
review of the literature in this area by the researcher indicates no significant differences 
in the consumer behavior of working adolescent boys or girls. Additionally, Krueger 
(personal communication, December 4, 1996) suggested that groups of adolescents 
participating in focus group interviews remain as homogenous as possible including 
gender. Participants in focus group interviews are more likely to feel at ease with others
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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who are as much like themselves as possible. Their responses to interview questions are 
more candid. Therefore, restricting participants to one gender provides greater 
insurance of valid responses. The focus group interview groups were made up of 
females who were enrolled in high schools. The participants were working part-time in 
the formal workforce. To maintain homogeneity of the groups, the respondent were to 
be grouped by SES level.
It was assumed that the responses from the focus group participants would be 
sincere and individual. Peer pressure is not imduly influential due to the homogeneity 
of the groups. Consumer behavior is relative to cognitive ability. Irrational consumer 
behavior by adolescents is representative of concrete operational thinking. Class grades 
are representative of intellectual cognitive ability.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER 2 
THEORETICAL FRAMEWORK 
An understanding of the cognitive development of adolescents, their 
employment patterns, and consumer behavior was critical to this research project. This 
chapter includes an examination of the relationship between cognitive development 
theory and consumer behavior.
Cognitive Development 
Piaget's (1972, 1976) theory o f cognitive development considers the manner in 
which children reach conclusions and acquire logic. His theory associates a 
combination of environmental influences and the maturation of the brain and nervous 
system with children's cognitive development. Piaget (as cited in Miller, 1993) identified 
stagelike qualitative changes in the structure of thought in children from birth to 
adolescence. Children are said to be in a particular “stage” when similarities in a 
number of new abilities or behaviors during a period of time are noted (Miller, 1993). 
Stages in Cognitive Development
Piaget considered cognitive development to be the combined result of 
environmental influence and the maturation of the brain and nervous system. The four 
stages of cognitive development as reported by Piaget are (a) the Sensorimotor Stage;
(b) the Preoperational Stage; (c) the Concrete Operational Stage; and (d) the Formal 
Operational Stage (Piaget, 1972, 1976). Each stage includes a transition. There is an 
initial period of preparation in each stage. There is also a final period of achievement in 
each stage. Behaviors inconsistent with other behaviors mark the initial period of 
transition from the previous stage. Piaget attached little importance to the ages
6
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associated with the stages as he acknowledged that children pass through these stages at 
different rates. The stages must proceed in a particular order, however. No stage can be 
skipped (Miller, 1993). Each stage, according to Piaget, advances from the previous 
stage, incorporates and converts that stage, and prepares for the next stage. In other 
words, since the first stage forms a foimdation, yet does not have all the building 
materials needed for the third stage, the second stage is required. He did affirm, 
however, that children move through the same stages in the same order (Crain, 1992). 
The two stages that apply to the current study are the concrete operational stage and the 
formal operational stage. During the concrete operational stage, children show some 
capacity for logical reasoning, but only in relationship to their own previous 
experiences. They can perform a number of mental operations such as understanding 
class inclusion relationships, serialization, hierarchical classifications, and the principles 
of symmetry and reciprocity (Piaget, 1976). Children in concrete operations can think 
systematically in terms of mental actions. During formal operations, in contrast, 
thinking ascends into the sphere of the purely abstract and hypothetical (Crain, 1992).
In the formal operational stage, adolescents move beyond their concrete, actual 
experiences and begin to think in more logical, abstract terms. They are capable of 
introspection, that is to think about their thoughts. They are able to systematically use 
logic to solve problems and draw conclusions. They are able to use inductive reasoning 
in scientifically testing theories. They can use metaphorical speech and use symbols for 
words or ideas. Adolescents at the level of formal operations are able to work 
systematically in terms o f all possibilities. They are able, for example, to approach a 
problem or class assignment and consider many different solutions or outcomes to solve
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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the problem (Crain, 1992). Adolescents in formal operations are able to project 
themselves in the future and to plan for it. Some adolescents and adults never reach this 
formal operational stage because of limited intelligence or limited environmental 
stimulation. This stage, therefore, is not entirely age dependent (Piaget, 1976).
During the formal operational stage, the thinking of the adolescent begins to 
differ radically from that o f the child. The child has developed concrete operations but 
has never progressed beyond the elementary level of logical "groupings". He or she has 
never integrated thoughts or processes into a single, total system found in formal logic. 
In other words, formal operations adolescents are able, through inductive reasoning, to 
systemize their ideas and to be discerning in their thinking. They are able to construct 
theories in a logical and scientific manner. They are able to get at truths, scientifically, 
through deductive reasoning. In essence, adolescents are able to assume the role of 
scientist because they have the capacity to construct and test theories. Adolescents can 
be quite versatile in their thoughts and in dealing with problems. They can devise many 
interpretations of an observed outcome. Because they can even anticipate many 
possibilities prior to an actual event, they are not as surprised by unusual outcomes as 
younger children who, in contrast, are confused by atypical results inconsistent with 
their simple perceptions of events (Piaget, 1976).
Piaget also theorized that formal operational thinking was made up o f two 
additional levels of thinking: crystallized and fluid intelligence. Crystallized 
intelligence is thought to be largely the product of acculturation. It illustrates the 
general knowledge and special skills people directly acquire through formal education, 
and indirectly acquire by just living in a culture. Fluid intelligence is related more to
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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reasoning and the ability to think through a situation. It reflects not so much what one 
has learned as what might be called common sense. Induction is an ability derived from 
fluid intelligence. It is the ability to find relationships among a set o f items and extend 
it essentially to a new set of items (Horn, 1979).
Formal operations adolescents are able to orient themselves toward the abstract 
and the possible, and to think beyond the concrete present and the tangible. For 
example, adolescents in the stage of formal operations are able to consider more 
far-reaching issues such as their futures and the nature of the society. The concrete 
operational child, on the other hand, lives primarily in the here and now (Crain, 1992). 
This ability to consider the abstract enables the formal operational child to project 
himself into the future, to distinguish present reality from possibility, and to think about 
what might be. Through this process, attitudes and values become part of youths' belief 
system about their environment and their roles in it, including consumerism. They 
develop value orientations, perceptions o f needs, and goal-setting processes that are 
expressed in their behaviors.
Progression to Ensuing Stages
Piaget’s stages refer to general patterns of thought. If we know that a child is in 
a particular stage, we should be able to predict behavior across a wide variety of 
different stages in different areas (e.g., in scientific versus social reasoning). There 
should be a substantial unity in performances at each general period although Piaget 
himself recognized that children will master different tasks at different rates. He 
referred to such irregularities or unevenness as decalages (Crain, 1992). There is some 
evidence that correlations across tasks are higher when children are firmly within a
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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general stage than when they are in a transitional state” (Uzgiris as cited in Crain, 1992). 
DifTerent concepts or operations do not develop at the same time (Miller, 1993). Each 
cognitive accomplishment develops over a period of time. At first, it is transitional in 
nature and is demonstrated only part of the time. If, for example, the child exhibits 
behavior that is indicative of formal operational thinking yet all other behaviors are 
those of concrete operational behavior, the child is beginning a transition into formal 
operational thinking (Miller, 1993). It gradually strengthens, stabilizes, and generalizes 
to a variety of situations. Thought then becomes decentered rather than centered, 
dynamic rather than static, and reversible rather than irreversible. They deal with what 
“is” rather than what “could be” (Miller, 1993). Disequilibrium temporarily occurs 
when children encounter new properties of objects that do not fit into their present 
cognitive structures. Once the assimilation-accommodation process occurs and 
discrepancies are resolved, equilibrium is once again achieved (Miller, 1993). 
Equilibrium refers to moving toward the final level o f achievement of each period or 
stage. A child enters a new period in a state of relative disequilibrium or decalage 
because the new cognitive organization is in the process o f  formation and therefore is 
incomplete and unstable. Complete equilibrium is reached when formal operations 
bring fully reversible and abstract thought (Miller, 1993).
The progression to formal operational thinking differentiates the consumer 
behavior o f adolescents firom that of children or formal operational adults (Piaget, 1972,
1976). Rather surprising is the finding that most adults do not regularly demonstrate the 
highest stages of formal operations on Piaget’s standard tasks. Most middle-class adults 
employ formal operations only some of the time ( Kuhn et al, 1977; Neimark, 1985). In
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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many small village and tribal communities, many adults barely use any formal 
operations at all (Dasen, 1977). Kuhn and her associates (Kuhn, Langer, Kholbert, and 
Haan, 1977) tested individuals ranging in age from 10 to 50 years. Kuhn and her 
associates found that a “substantial proportion” of adults who were tested did not 
exhibit formal thought. Only 3%, however, of the yoimgest adolescents who were 
tested showed no evidence of formal thought. These two findings suggest that formal 
thought begins to appear by early adolescence in almost all members of our culture. If 
formal thought is not realized, however, it may disappear by adulthood (Kuhn et al., 
1977). A sizable proportion of adults in our culture may not make the transition to 
formal thought or, if they do, may not continue to fimction at this level. Kuhn et al.
(1977) found that 55% of the adults she tested did not show fully developed formal 
thought. Piaget (1972) has suggested perhaps, unlike earlier stages, formal thought 
occurs only with materials and concepts in which a person is really interested.
In summary, a child may exhibit formal operational thinking one minute, such as 
saving some of his earnings for the future. The child may then perform a concrete 
operational action such as spending all o f his next paycheck on one shopping spree.
This child may be beginning a transition into formal operational thinking but is still 
considered a concrete operational thinking because he has not reached the point where 
the majority of his actions reflect formal operational thinking.
Not everyone reaches formal operational thinking (Piaget, 1976; Kuhn et al.,
1977). It is may be that most people attain some degree of formal operational thinking, 
but they employ formal operations primarily in areas of special interest or ability 
(Piaget, 1972). Piaget acknowledged, then, that at the highest stages people will not
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demonstrate a great deal of consistency across intellectual tasks and not with the same 
degree of consistency that one expects at the earlier stages. They will also only use the 
highest degree o f thinking necessary to perform the task. Instead, people employ the 
highest stages o f thinking primarily in their areas o f strongest interest (Crain, 1992). 
There is a danger that if individuals do not may the transition to formal operational 
thinking, they may enter adulthood and never fully develop the formal operational level 
o f thought (Kuhn et al., 1977).
Pseudostupiditv
Many times adolescents fail in some attempts, for example, to solve problems 
or to make decisions, not because something is too hard for them but because they have 
made it more complicated than it is in actuality. Piaget described this phase and Elkind 
(1978) referred to this difficulty as pseudostupidity. Pseudostupidity can also take 
other forms. Adolescents have the flexibility of thought that allows them to consider all 
the alternatives to a situation, but they do not have the experience necessary to evaluate 
each course of action and decide which is most appropriate (Elkind, 1978). Adolescents 
may, for example, go to the mall on the opposite end of the city to shop for a notebook 
for school rather than going to the discount store or office supply store in their 
neighborhoods. This behavior would be an indication that they lack experience in 
formal operational thinking, although they may have previously demonstrated reaching 
that level.
Adolescent Egocentrism and the Personal Fable
Along with the ability to imagine the possible, adolescents may also tend toward 
idealism. Piaget believed that such idealistic and utopian thinking carries with it a new
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kind of egocentrism (Crain, 1992). Preoperational children are frequently egocentric 
which means considering everything from their own single viewpoint. Egocentrism, 
refers to the inability to distinguish one’s own perspective from that o f others. 
Egocentrism in this case does not necessarily mean selfishness or conceit. As children 
overcome egocentrism, they learn to coordinate their actions in joint endeavors. This 
requires considering each other’s perspective and consider the reactions and viewpoints 
of their listeners (Crain, 1992). As adolescents enter the world o f possibilities, formal 
operations, egocentrism reappears. This time, egocentrism is observed in adolescents 
when they attribute unlimited power to their own thoughts. They imagine a glorious 
future or of changing the world without attempting to test out their thoughts in reality. 
Reality strikes, in Piaget’s view, when adolescents actually take up adult roles such as 
mature decision-making or employment in the workforce. They then leam the limits of 
their own thoughts. They leam that a theoretical interpretation or a utopian vision has 
value only in relation to the manner it manifests itself in reality (Crain, 1992).
The belief adolescents often have that what happens to others will not happen to 
them or that they are invincible has been described by Piaget and referred to by Elkind
(1978) as the personal fable, a manifestation of egocentrism. This way o f thinking for 
adolescents leads them to believe that they are different and, in some way, above others. 
The personal fable takes several forms. One form is a confusion over what they have in 
common with everyone else and what is unique to themselves. “Oh, Mother, you just 
don’t understand!” is an example o f this confusion (Elkind, 1978). Getting a driver’s 
license or going out on a first date are examples of events that are important because 
they are considered rites of passage and provide evidence for beliefs such as “I’m
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responsible” or “I’m adult” (Okun & Sasfy, 1977). Their lack o f ability to think 
rationally in this case although previously demonstrating signs o f formal operational 
thought indicates their lack of experience in the formal operational stage of thinking.
In summary, a person’s ability to solve problems that demand the use of formal 
thought clearly increases throughout adolescence. However, it is possible that if one 
does not make the transition to formal thought by the late 20s, one may never do so. A 
sizable proportion of adults in our culture do not exhibit fully developed formal thought 
(Kuhn et al., 1977). Formal operations adolescents are able to orient themselves toward 
the abstract and the possible. The concrete operational child lives primarily in the 
present (Crain, 1992). Along with the ability to imagine the possible, adolescents may 
also tend toward idealism or egocentrism, believing the world revolves around them. 
Pseudostupidity is common among adolescents and is demonstrated when the 
adolescent does not possess the experience needed to think through potential 
consequences of their actions. The personal fable is characterized by adolescents who 
feel everyone is watching them whether it is their manner of dress or the consumer 
choices they make, for example. Pseudostupidity, egocentrism, and the personal fable 
are indicators that adolescents may be capable of formal operational thinking, but not 
experienced enough to make appropriate decisions.
Consumer Behavior Framework 
Decisions accomplished, selections made, or other overt actions are consumer 
behaviors. Peter and Olsen (1996) view consumer behavior as the relationships among 
affect and cognition, behavior, and the environment. The relationships among these 
components form a continuous set of interactions. Affect, in this framework, refers to
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feelings, emotions or moods. An example of affect would be a person’s dislike of the 
color red. Cognition, as previously discussed, refers to the intellectual and 
psychological processes involved in an individual’s responses to and comprehension of 
the environment. The intellectual processes include information that people have 
gleaned through personal experiences. Psychological processes include those associated 
with a memory of past events, the formation of evaluations, and decision-making. Peter 
and Olsen’s (1996) interpretation of cognition and terms of intellectual and 
psychological processes support and correspond to Piaget’s view and explanation of 
cognitive development. Behavior is defined as the observable actions of consumers. 
Behavior is what the consumers actually do such as viewing a television advertisement, 
frequenting a particular department store, or purchasing a product. Environment refers 
to the things, places, and interactions with other individuals that influence consumers’ 
affect, cognition, and behavior. The environment, such as the workplace or the 
shopping mall, is the external world of consumers (Piaget, 1972, 1976).
Affect, cognition, behavior, and environment are the components which 
constitute the consumer behavior framework. As presented by Peter and Olsen (1996), 
there is an interaction among these components relative to consumer behavior. That 
consumer behavior, specifically of working adolescents, is the focus of this study.
Consumer Behavior and Cognitive Development of Adolescents 
The study of the consumer behavior of adolescents draws from both cognitive 
development theory and consumer behavior theory. Mature adolescents, provided with 
the environment conducive to development, may achieve formal operational 
development. Children’s understanding filters each experience. Minds of children are
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not cameras which reflect pictures of reality. As their minds develop, children instead 
become more in tune with reality (Miller, 1993). Those who do not achieve formal 
operational thought are “frozen” in the concrete operational stage. These individuals in 
the concrete operational stage cannot grasp abstract theories or understand third-person 
thinking and objectivity. They do not understand why, when given the same 
information, others do not come to the same conclusion. In terms of consumer 
behavior, adolescents at this stage are able to understand how to spend their money, but 
do not understand why their parents become upset when they, the adolescents, spend a 
whole year’s allowance on a pair of sneakers or why their parents will not buy them 
cars. Adolescents who have not developed cognitively past the concrete operation stage 
into formal operational thinking have difficulty accepting and comprehending the 
perspective of others. They also have trouble saving for the proverbial rainy day due to 
its abstract nature (Sehnan as cited in Rice, 1993).
The affect, cognition, consumer behavior and environment o f the adolescent 
consumer are interrelated. The affective and cognitive processes apply to the how and 
why of the adolescents’ consumer behavior. Their consumer behavior is the action of 
spending or saving money. The environment of adolescents consists of their families, 
peers, and the media (Peter & Olsen, 1996). This interrelationship among affective and 
cognitive processes, behavior, and environment as they relate to consumer behavior is 
discussed further in the following paragraphs.
Piaget considered cognition and affective processes to be parallel and 
interdependent. He considered feelings as an expression o f  the interest and value, even 
in actions of which the foundations is intelligence. He suggested that, in a sense.
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emotions provide the energetic force behind behavior. For example, a child with a 
passion for airplanes is likely to leam a great deal about them (Miller, 1993). People at 
the highest levels of thinking will not demonstrate a great deal of consistency across 
intellectual tasks, perhaps not with the same degree of consistency that one expects at 
the earlier stages. Instead, people use the highest levels of thinking primarily in their 
areas of strongest interest (Crain, 1992).
Adolescents may also experience “pseudostupidity” in their consumer behavior. 
Many times they fail, not because something is too difficult for them, but because they 
have made it more complicated than it actually is. Pseudostupidity can also take other 
forms. Adolescents have the flexibility of thought that allows them to consider all the 
alternatives to a situation, but they do not have the experience they need to evaluate 
each course of action and decide which is most appropriate (Elkind, 1978). The reason 
for this very often is that they may have developed formal operational thinking, but 
have not had enough experience with it yet to put things into the proper perspective. 
They are prepared to be like adults in the consumer marketplace, but inexperienced in 
some respects to handle it (Selman as cited in Rice, 1993). A simplified example o f this 
is the adolescent girl who sees a dress she really likes with the exception o f the belt that 
comes with it. She frets and worries over the fact that the texture of the belt is not one 
she cares for yet the dress is very becoming, is in the right price range, is o f quality 
construction, and fits her well. Her simple choices, unrealized by her, would be to not 
wear the belt or buy one, allowance permitting, that she likes better with the dress, or 
use one she may already have at home. Instead, she does not buy the dress.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
18
Adolescents are egocentric in terms of social cognition which involves their 
environment. The egocentric adolescents’ consumer behavior may be to make unwise 
purchases which include spending all their earnings on clothes and makeup in order to 
appear more attractive to their friends which is again an environmental influence. They 
“perform” for imaginary audiences and live by their own personal fable. They are 
obsessed in thinking that everyone is looking at them and they must therefore buy the 
best in everything, including the purchase of clothing with designer labels. These 
egocentric adolescents are also more likely to use credit cards because they are more 
interested in looking good today than in paying for it tomorrow even though cognitively 
they may not understand the implications of using of credit cards. Adolescents also 
have trouble returning merchandise they find does not meet their standards because they 
fear suffering embarrassment or appearing stupid before sales personnel or their friends. 
They may also take comments or facial expressions of sales personnel out of context or 
as personal affronts due to their “personal fable” that everyone is looking at them and 
because they are not able to be empathetic (Selman as cited in Rice, 1993).
In summary, knowledge of development of general cognitive skills and social 
cognition in adolescents can be used to better study their behavior. Their consumer 
behavior, as well as other actions, can be better understood using Piaget’s theory of 
cognitive development and Peter and Olsen’s consumer behavior theory.
Derivation of Cognitive Responses Related to Developmental Stages
Cognitive development of adolescents regarding their consumer behavior 
generally falls into one of two stages-concrete operational stage or formal operational 
thinking stage. The concrete operational stage is characterized by logic and reasoning
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on the part of the child. This reasoning takes place only in relationship to their own 
prior experiences, however (Piaget, 1976).
Each stage includes a transition. There is an initial period of preparation in each 
stage. There is also a final period of achievement in each stage. Behaviors inconsistent 
with other behaviors mark the initial period of transition fi'om the previous stage. If, for 
example, the child exhibits behavior that is indicative of formal operational thinking yet 
all other behaviors are those of concrete operational behavior, the child is beginning a 
transition into formal operational thinking (Miller, 1993).
Adolescents move beyond their personal experiences in the formal operational 
thinking stage. They begin to think in more logical yet abstract ways. They are able to 
consider their own thoughts. Adolescents who reach the formal operational stage have 
the ability to plan for their future. They can anticipate possibilities such as planning to 
attend college and the necessity of saving for that education.
The adolescent consumer whose cognitive development is at the concrete 
operational stage will feel, think, and act differently in terms o f consumer behavior than 
the adolescent consumer who has achieved the formal operational stage of development. 
It was anticipated that responses to various consumer actions were different fi'om 
adolescents in one stage than those in the other. In anticipation o f responses to focus 
group questions, this researcher has devised a list of possible responses that may be 
reported by respondents relative to the two stages of cognitive development that may 
apply to adolescents (see Table 1). This derivation of cognitive responses is related to 
the developmental stages outlined by Piaget (1972, 1976). These anticipated replies 
were used as a form o f code sheet for participant responses.
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Those adolescents whose responses more closely echoes those of someone in the 
concrete stage o f cognitive development were denoted as being in that stage of 
development. Those adolescents whose responses more closely fit those of the formal 
operational thinking stage were signified as being in the formal operational thinking 
stage o f development. Adolescents whose responses fall in both categories were 
considered to be in transition from the concrete operation stage to the formal operational 
stage.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
21
Table I
Possible Responses of Consumer Behavior bv Cognitive Stages
Concrete Operational
Unbalanced checking, no knowledge of 
accurate account balance 
Doesn’t care
Parents still control checking 
No savings
No goals
Unable to give financial tips to others
Difficulty fitting in with world of work 
Not at work on time 
Doesn’t call in when sick 
Takes time off because tired or out late 
night before
Unable to predict finances 
Or is unrealistic 
More than 20% debt level
Charge accounts parents may not know 
about
Parents pay for debts 
Don't know what parents pay for
Spends money on designer clothes,
expensive footwear, clothing, electronic 
equipment
Must buy when shopping
Buys on impulse, easily persuaded by 
friends, advertising
Buys to be like friends 





Researched where to put savings 
Goals for future
Has goals, saves for goals or “rainy 
day”
Able to give financial tips to others
Able to fit into work world 
Gets along with coworkers 
Gets to work on time 
Calls in when sick 
Able to balance work and school
Does homework rather than socializes 
Predicts finances realistically
No more than 20% debt level 
Pays own debts
Know what parents pay for, and how 
much
Careful of spending 
Budgets
Shops around, researching buys 
Goes shopping with some type list, 
real or imagined
Shops only when has purpose, or at 
least not tempted
Keeps record of $ made, spent, saved 
Researches purchases, suspicious of 
advertising 
Buys out of necessity 
Realizes not ready to support self, $ is 
for future
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CHAPTERS 
REVIEW OF LITERATURE 
Literature pertaining to the consumer behavior o f employed adolescents was 
reviewed. In general, the existing literature regarding the consumer behavior of 
working adolescents is understudied. The body of available knowledge on the subject 
of the consumer behavior of working adolescents revealed research concerning the (a) 
historical perspective of adolescent employment, (b) adolescent employment today, (c) 
the consumer behavior of employed adolescents, and (d) the use o f focus groups as a 
means of data collection.
Historical Perspective 
During the first half of the century, adolescents worked because they had to and, 
as a result, more poor adolescents worked (Cole, 1991). Many families saw it as 
necessary, especially where the income was needed to support widowed mothers, 
disabled fathers, or to help escape the miseries of abject poverty. It was also thought 
that work contributed to the moral development o f a child and the developmental habits 
that would give them an advantage as they entered adulthood, and kept them out o f 
trouble. Thus, adolescents were frequently prompted to become early contributors to 
the family’s economic well-being (Cole, 1991).
Today, adolescents of middle income backgrounds are more likely to work than 
those from low income families. Income needs do not typically include providing 
support for the family (Bedenbaugh & Garvey, 1993). Most high school students now 
work so they can enjoy personal luxuries (Thompson et al., 1991). Employed 
adolescents can earn a great deal of money and are often allowed to spend their earnings
22
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for discretionary items (Steinberg et al., 1993). Today, it is not unusual for a 
16-year-old to earn $250 a week and spend the entire amount on car expenses, 
expensive tennis shoes, designer clothing, and videotapes (Bailey, 1992; O’Neill, 1992; 
Pritchard et al., 1989). Because o f this phenomenon, social scientists are concerned 
about employment of adolescents leading to "premature affluence" (Bachman, 1983; 
Pritchard et al., 1989).
Employment of Adolescents Today 
American society today places great importance on the value o f a part-time job 
for working-age students. Work is the norm for high school students (Thompson et al., 
1991). During the period between puberty and adulthood, adolescents in the United 
States are expected to grow from dependency on their families to a state o f considerable 
self-sufficiency (Pritchard et al., 1989). Working teaches practical skills including 
character building, social responsibility, and the value of money (Bedenbaugh &
Garvey, 1993). Employment provides adolescents with a real world environment, 
putting them in contact with a wider range of people o f different ages and income levels 
(Meeks, 1993). Some sources indicate that employment is associated with self-reported 
punctuality, dependability, and personal responsibility (Mortimer et al., 1993). 
Employment is also related to girls' self-reliance. As an indicator o f this self-reliance, 
data have been recorded that reveal that part-time, light duty employment decreases 
school dropout rates (Mortimer et al., 1993).
Some adolescents view employment as the opportunity to establish good 
working relationships, to acquire productive job skills and work habits, and to avoid the 
"street." Work means more to some of these students than simply making money. For
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example, many students report that, before they had jobs, they were constantly forced to 
ask their parents for money, but once they became employed, they could use their 
income to relieve some financial pressure from their families (Cress, 1992). Some 
adolescents work because their friends are working, thus providing an avenue for 
socializing. Still others indicate the need for money to attend college as their reason for 
working through high school (Bedenbaugh & Garvey, 1993).
Adolescents who work may have more decision-making autonomy than their 
non-working peers. The experience o f working increases the difference between the 
decision-making autonomy of working and non-working adolescents. Steinberg et al.
(1993) found that those adolescents who worked for more than 20 hours per week 
reported greater decision-making autonomy than those who were not employed. The 
transition to part-time work, according to Mortimer and Fitch (1996), may indicate the 
adolescent’s advancement toward the adult work role.
Studies of 16- to 19-year olds enrolled in school revealed that 40.1% of males, 
and 41.1% of females were employed (U. S. Department of Labor, 1995). These 
numbers have increased dramatically in the last two decades, with a much greater 
increase for females. White males and females are more likely to work than 
African-Americans, and adolescents in larger families are also more likely to be 
employed (Bedenbaugh & Garvey, 1993; Meeks, 1993). Earning income in the labor 
force was found to be predicted by age, race, B and C grade point averages in school, 2 
to 3 children in the family, and location in regions other than the South. Adolescents 
age 17 to 18 were more likely to be employed in the formal job market (Meeks, 1993).
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Bachman and Schulenberg’s (1993) surveys showed that 47% of males and 38% of 
female students employed worked more than 20 hours per week.
Despite the rationale that working provides adolescents with the opportunities to 
leam responsibility, money management and other skills, the results of some studies 
indicate that employment o f adolescents is detrimental to their cognitive development 
and consumer behavior. Adolescent employment has been linked to the use o f tobacco, 
cocaine, alcohol, marijuana and other drugs (Thompson et al., 1991). Adolescents may 
be inspired by the financial gain derived firom high-intensity work, empowering them to 
buy alcohol and cigarettes or to engage in status-enhancing activities with peers 
(Mortimer et al., 1993). Steinberg et al. (1993) deduced that working adolescents were 
using drugs and alcohol 33% more often than their counterparts who had never been 
employed. The impact o f extensive employment on adolescent dmg and alcohol use has 
been attributed to the fact that adolescents' discretionary income (and therefore the 
opportunity to purchase drugs and alcohol) varies as a direct function of how many 
hours they are employed each week (Steinberg et al., 1993).
Consumer Behavior of Employed Adolescents 
According to Schill, McCartin and Meyer (1985), students today do not work 
because of real economic need but are driven by consumer behaviors such as the 
purchase of designer clothes, the latest compact disks (CDs), or new cars. Bachman 
(1983) used the term "premature affluence" to describe the often large amount of cash 
available to adolescents, their less than planful use of their earned income, and their 
inability to sustain this affluent level o f consumption. The majority of adolescent 
earnings is spent upon wants as opposed to family financial needs or savings for future
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educational expenses (Steinberg et ai., 1993). Only 15% of adolescents employed save 
most of their earnings, and less than 20% contribute to supporting their households. 
Bachman (1983) found that 46% of the boys who worked and 27% of the girls used 
wages to purchase cars. Three out of four teens surveyed spent some or most of their 
earnings on movies, stereos, clothes, eating out and similar activities. Nearly two-thirds 
of respondents saved some of their income for college. Pritchard et al. (1989) reported 
that nearly 60% of adolescents surveyed recounted spending one-half or most of their 
earnings to "buy and do things" and more than 30% reported spending either one-half or 
most of their earnings for car expenses. Greenberger (1984) reported that adolescent 
spending and saving patterns fail to support constructive cognitive and consumer 
behavioral development toward adult self-sufficiency. Other sources conclude that 
many teenagers are able to satisfy their appetites for clothes, compact discs, and a car 
only through extended working hours, for which they are paid at a rate at least 
consistent with the minimum wage (Bachman, 1983; Steinberg et al., 1993).
Mortimer and Finch (1996) present a slightly different view of adolescents’ use 
of earnings. They reported a significant number of adolescents who gave money to their 
families and paid for school expenses. Of the girls, 6% to 9% gave money they earned 
directly to their families, and 8% to 11% of the boys did the same. More o f the girls 
than the boys paid for school expenses. The differences in these results and those of 
other studies, consistent with the ages of the adolescents, indicate an increase in the 
percentage o f assistance to their families and the amount of savings that these 
adolescents applied from their earnings consistent with their ages. The older they were, 
the more they tended to contribute to the family income either directly or by paying for
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their own school expenses, and the more they tended to save for future education and/or 
for other investments (Mortimer and Finch, 1996).
Adolescent savers had parents who saved in general, and specifically for college. 
Students who saved were predominantly female and white. They had higher test scores, 
higher high school grades, were rated by parents as being hard workers and, as would be 
expected, planned for schooling beyond high school. Family income was not 
significantly related to adolescent saving, however (Pritchard et al, 1989; Steinberg et 
al., 1993).
Pritchard et al. (1989) found that adolescent characteristics, adolescent attitudes 
and behaviors, family characteristics, and family attitudes and behaviors were related to 
choices to save, spend for necessities, or spend for discretionary items. Factors that 
were significantly related to these variables included gender, ethnicity, high school 
grades, orientation toward success in the work world, and family socioeconomic status. 
Males and whites reported higher levels of discretionary spending, that may relate to 
owning an automobile. These students felt that having lots o f money is important, 
possibly because they are oriented toward immediate gratification. Public school 
students, females, and blacks spent more for necessities (Pritchard et al., 1989). These 
adolescents were usually from families with lower socioeconomic status, lower 
educational levels, one-parent status, renter status, and lower family income. The 
families were larger, which creates high demands on their limited resources. These 
necessity spenders were urban dwellers (Pritchard et al., 1989).
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Summary o f Review of Literature 
Little research has been conducted concerning the consumer behavior of 
working adolescents. Studies o f employed adolescents in the South are practically 
nonexistent. O f these limited studies, the majority of research conducted on employed 
adolescents relates to the effects o f employment on adolescent behaviors such as 
substance use and abuse. The majority o f studies conducted on the consumer behavior 
o f adolescents examined the amoimt of money spent on goods and services and the 
apparel purchased by adolescents as opposed to all consiuner behavior o f employed 
adolescents. Very few studies consider the question of whether these adolescent 
consumers are also employed (Pritchard, et al., 1989; Stipp, 1988).
Review o f Literature on Focus Groups 
Past scientific investigations on working adolescents have used a variety of data 
collection strategies that include survey research (Foxman, Tansuhaj, & Ekstrom,
1989a, 1989b; Mortimer et al., 1993; Pritchard et al., 1989; Steinberg et al., 1993; 
Thompson et al., 1991), census data (Meeks, 1993), existing data (Cole, 1991) and case 
studies (Cress, 1992). To date, no studies have used focused interviews to collect data. 
Thus, the data collection procedure employed in this project, focus group discussion, 
was unique.
Qualitative Research 
Focus group interviews were developed in the late 1930s out o f necessity 
(Krueger, 1994). Social scientists began exploring the value of nondirective individual 
interviewing as an improved method o f collecting information. The investigations 
stemmed firom doubts about the accuracy o f traditional information gathering
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techniques, specifically the excessive influence of the interviewer and the limitations of 
the interview which used predetermined, close-ended questions. The traditional 
individual interview had a major disadvantage: the respondent was limited by the 
responses offered, and, therefore, the findings could be unintentionally influenced by 
the interviewer, by error, or by omission. The open-ended approach allows the subject 
considerable opportunities to comment, to explain, and to share experiences and 
attitudes as opposed to the structured and directive interview that is led by the 
interviewer.
Focus Group Interviews 
The focus group is a distinctive type of group in terms o f purpose, size, 
composition, and procedures. A focus group is typically composed o f 7 to 10 
participants who are selected because they possess certain characteristics in common 
that relate to the topic or theme of the focus group (Krueger, 1994; Nachmias & 
Nachmias, 1992; Neuman, 1994). The group is focused on the subjects' experiences 
involving the situations outlined in the research (Nachmias & Nachmias, 1992). 
Advantages of the Focused Interview
Focus groups produce qualitative data that provide insights into the attitudes, 
perceptions, and opinions o f participants (Neuman, 1994). These results are solicited 
through open-ended questions, a procedure in which respondents are able to choose the 
manner in which they respond, and also firom observations of those respondents in a 
group discussion. Interviewers can observe the surroundings and nonverbal 
communication. The topics o f discussion in a focus group are carefully predetermined
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and ordered. The questions appear to be spontaneous but are carefully prepared after 
painstaking consideration. The questions are arranged in a natural, logical sequence.
Focus groups can be used in four different ways in relation to quantitative 
methods as recommended by Krueger (1994). First, focus groups may precede 
quantitative procedures. In this manner, the focus group interviews help the researcher 
leam the terminology and ascertain the thinking pattern o f the target audience. In 
addition, focus groups can provide clues as to special problems that might develop in 
the quantitative phase. Second, focus groups can be used at the same time as 
quantitative procedures. At that time the researcher may wish to use two or more 
different research methods (triangulation) to address the same concern, to confirm 
findings and to obtain both expanse and depth of information. Third, focus groups can 
follow quantitative procedures. Questionnaires typically generate a vast amount of data, 
and focused interviews can provide insights about the essence and clarification of the 
results. Lastly, focus groups can be used alone, independent of other procedures. They 
are valuable when insights, perceptions, and explanations are more meaningful than 
actual numbers. Interviews have a higher response rate than mail surveys or telephone 
surveys (Krueger, 1994; Neuman, 1994).
Limitations of Focused Interviews
There are limitations to focus group interviews. High cost is the biggest 
disadvantage of interviews. Expenses are incurred in paying for travel and training in 
addition to the usual research expenditures. The researcher has less control in the focus 
group interview than with the individual interview. Data collected are also more 
difficult to analyze. Interviewers must be carefully trained to use group discussion
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techniques. The groups may vary considerably and are difBcuIt to organize. The 
discussion must be conducted in surroundings conducive to dialogue (Krueger, 1994). 
General Procedures
Unlike unstructured interviews, the questions put to respondents are carefully 
outlined, selected, and ordered. Several different types of questions are used for focus 
groups, each of which has a distinct purpose. The interviews use open-ended questions 
which serve as the stimulus for the participant. The categories for the questions are the 
opening questions, introductory questions, transition questions, key questions, ending 
questions, the summary question and the final questions (Appendix A) (Krueger, 1994).
The opening question is one that everyone answers at the beginning of the focus 
group. It is designed for brief response and to identify characteristics that the 
participants have in common or as an "icebreaker".
Introductory questions are those that introduce the topic of discussion in a 
general manner. These questions are intended to promote conversation and interaction 
among the participants. Introductory questions are not critical to the analysis (Krueger, 
1994).
Transition questions shift the conversation into the key questions that propel the 
research. The transition questions help the participants visualize the topic in the larger 
scheme of things. They function as the link between the introductory questions and the 
key questions (Kmeger, 1994).
Key questions drive the study. There are usually two to five questions in this 
category. The key questions are generally the first questions to be developed, and are 
the ones that command the greatest attention in the resulting analysis (Krueger, 1994).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
32
Ending questions bring closure to the discussion. They enable participants to 
reflect on previous comments. These questions are critical to analysis. They can be of 
three types: (1) the "all things considered" question, (2) the summary question, and (3) 
the final question (Krueger, 1994).
The "all things considered" question is used to have the participants declare their 
final view on critical areas o f concern. It allows the participant to consider all the 
comments shared in the discussion. This also serves to allow individuals who may have 
shared several different points o f view that may have been inconsistent to clarify their 
positions. This question is usually posed to each participant in turn (Krueger, 1994).
The summary question is asked after the moderator has given a very brief oral 
summary of the key questions and main ideas that came to light in the discussion. After 
the summary the moderator might ask participants, "Is this an adequate summary?"
This question has an important role in analysis (Krueger, 1994).
The final question is a standardized question asked at the end o f focus group 
interviews. Following the summary question, the moderator gives a short overview of 
the purpose of the study. Following this overview the moderator then asks the final 
question: "Have we missed anything?" Throughout the interview period, probes are 
used to obtain more information. Probes are designed to motivate the participant to 
elaborate or clarify an answer. They also serve to keep the conversation on track 
(Nachmias & Nachmias, 1992; Neuman, 1994).
In summary, focus group interviews provide data of great richness and depth.
The arrangement of open-ended questions allows for discussion of an organized nature 
yielding a wealth of information firom subjects. Although the cost o f conducting focus
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group interviews may be inhibitive, the data generated often offsets the expense. The 
format of focus group interviews, when followed diligently, promotes thorough 
investigation of the respective study.
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CHAPTER 4 
METHODOLOGY 
The purpose of the focus groups was to explore the consumer behavior of 
working adolescents. As previously discussed in Chapter 3, focus group interviews are 
an effective means of collecting data. The protocol used in this study is detailed in 
Appendix F. Outlined in this chapter is the methodology as planned for this project.
Training of Interview Team 
The moderator o f the focus group interview team, the author, conducted focus 
group interviews with Louisiana State University (LSU) undergraduate students as well 
as observing and assisting in various other focus group interviews in the Louisiana State 
University School of Human Ecology and the Louisiana Cooperative Extension Service 
of the Louisiana State University Agricultural Center prior to conducting focus group 
interviews for this research. Guidance in the training for conducting focus group 
interviews was provided by Dr. Debra Reed, LSU nutrition professor. Dr. Reed has 
attended national workshops, including one conducted by Dr. Richard Krueger, on the 
procedures of conducting focus group interviews. Additional guidance was also 
provided by Dr. Krueger by personal communication. He offered recommendations on 
procedures and on interview questions. Preparation included reading Krueger’s text
(1994) and reviewing literature on focus group interviews (Hessler, 1992; Nachmias & 
Nachmias, 1992; Neuman, 1994). The recorder, an undergraduate in the LSU School of 
Vocational Education, was trained by the author on skills required to successfully and 
accurately record data from focus group interviews.
34
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Pilot Tests
Three pilot tests were conducted so both the moderator and the recorder could 
master skills necessary for successful focus group interviews. The pilot tests were also 
conducted to test the appropriateness of the focus group interview questions, to check 
for clarity of the discussion questions, to assess the time frame for the discussion, to test 
the completeness of the a priori list o f expected cognitive development behaviors 
predicted for adolescents, and to refine logistical details involving the focus group 
interview procedures. Three pilot tests were conducted in public and parochial schools 
in Iberville Parish in southeastern Louisiana. The three groups, with three participants 
in each group, were interviewed. Audio tapes and written notes were made o f those 
interviews. Transcripts of the audio tapes were made using a word processing software 
program. The transcripts were reviewed by two independent reviewers to determine the 
cognitive development stages of each of the participants against the expected cognitive 
development behaviors, and to check interrater reliability. The protocol was determined 
to be sound and minor adjustments were made in the questions.
Participants
The research project plans included the selection of respondents as a total of 12 
focus groups with a minimum of four to five participants in each group as recommended 
by Krueger (personal communication, December 4,1996). These groups were to be 
comprised of female adolescents age 15 and 16 enrolled in two high schools in East 
Baton Rouge Parish which is in southeastern Louisiana. The sampling frame was to 
consist o f working adolescents in these schools. Six of the groups were to be females 
from an all-female parochial school with students predominantly from white high
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socioeconomic status families. Six additional groups of females were to come from a 
public school in East Baton Rouge Parish with low to middle income level enrollment. 
This grouping would make the groups more homogeneous with respect to exploring 
differences in the consumer behavior o f low, middle, and high SES adolescents. After 
officials at the selected schools agreed to participate, school administrators, counselors, 
and teachers in the respective schools were to be contacted to recruit participants. It 
was hoped that school officials in these schools would be able to provide information on 
students, such as which students are employed part-time as well as which students 
would take participation in research in a serious manner. Once these teens were 
contacted and recruited, the participants, as well as their parents, were requested to sign 
consent forms as required for work with human subjects and approved by the Internal 
Review Board o f the Louisiana State University.
A personalized letter would follow the initial contact. Each participant was to be 
contacted by telephone one day before the focus group meeting to serve as a reminder 
and to determine her intention to attend. Standard focus group procedures were to be 
used to conduct the focus group interviews. Responses from the participants would be 
documented with audiotapes and written notes. Twelve groups, according to guidelines 
set forth by Krueger (1994), were expected to yield information that became repetitive, 
indicating that the results were reliable. If the information obtained from the 12 focus 
groups would not become repetitious, more groups would to be added.
Data Collection
The rooms were to be arranged with chairs set up so that participants were 
facing each other. Tables were to be utilized so that participants would be able to lean
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
37
forward or otherwise become comfortable thereby feeling less self-conscious about their 
bodies. Notes were to be taken during the interviews by the recorder. The researcher 
would serve as the interview moderator. The participants were to be asked to complete 
a short registration form that requested information regarding demographic 
characteristics including amount of income from their employment and other 
characteristics that should not be discussed within the group.
The recommended pattern for introducing the group discussion, particularly with 
adolescents, included (1) a welcome, (2) a brief overview of the topic, (3) the ground 
rules, and (4) the first question (Krueger, 1994). The length of the focus group 
interviews was to be approximately one hour. A suggested time limit for conducting 
interviews for research purposes, however, is to continue until little new information is 
provided or when a "theoretical saturation" is reached (Glaser & Strauss, 1967; Strauss 
& Corbin, 1990).
Exploratory Questions
The rich and unique data collected would express the attitudes, feelings, 
perceptions, behaviors, and environment o f the target population concerning working 
and consumer behavior. The questions were organized according to cognitive 
development factors and formatted for increasing specificity. Key questions posed to 
the participants as they relate to cognitive development are shown in Table 2.
Analysis of Data
Immediately following the focus group interviews, the moderator and recorder 
were to conduct debriefing sessions. The purpose o f the debriefing sessions would be to





• How do you feel about working and making money?
• How do you feel when you go shopping?
• Think of the last purchase you made and how you felt when: Looking at 
options, making decisions, making the final purchase
• Do you save any o f your money? How does that make you feel?
• How do you feel about combining work, school, and social activities?
• What has been your biggest purchase? How did you feel about that purchase?
• How do you feel about parents' financial support?
Cognitive
• Think of the last purchase; what made you make that decision? Why? What 
influenced you?
• How do you plan your savings?
• How do you balance work, school, social life? Why?
• Why did you go through the processes that you did to select your purchase? To 
select your last big purchase?
Behavioral
• What are your job responsibilities
• How many hours per week do you work?
• Are you paid weekly, biweekly, or monthly?
• Do you save any o f your money? About how much money do you save per
paycheck if you do?
• Do you keep a record of how much money you make, spend, and save?
• What items do you spend your money on? How much do you spend on those
items?
• What process did you go through in selecting your last purchase? And for your 
last big purchase?
• Of the money that comes fi-om other sources, what is that money spent on, by 
you, by your parents?
Environment
• Where do you work?
• How much money do you make per paycheck (to be asked on registration form)
• Do you have any other sources of income (parents, gifts, etc.)? If  so, what are 
they? How much?
• Who was with you when you made your last purchase?
(table cont’d.)
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Where were you shopping?
Who taught you to save? Where are you putting savings?
What influences how you balance work, school, social life?
What influenced your largest expenditure? Who was with you at the time, who 
did you discuss the purchase widi before or after?
record important themes that surfaced during the interviews and to highlight these while 
the information was still fresh in the moderator’s and recorder’s memory. The 
moderator would be able to note some significant facial expressions which the recorder 
may have been able to see while taking notes. A comparison-and-contrast analysis 
among previous focus groups was also discussed. All tapes, notes, and registration 
cards were appropriately labeled. Data from field notes and transcripts were to be 
coded and analyzed for emerging and recurring themes, trends, and patterns in the 
responses according to guidelines proposed by Krueger (1994). Audiotapes were to be 
transcribed into typed, double-spaced, verbatim transcripts for each focus group. All 
transcripts were to be typed on a computer using word processing software. The 
moderator and the recorder would review the typed transcripts and written notes, 
comparing the two to insure accuracy.
The transcripts and field notes were to be reviewed by two researchers who 
independently identified major themes and sub-themes for each focus group using an 
analysis sheet. This would determine interrater reliability. The two reviewers would 
also identify the stages of cognitive development of each adolescent using the cognitive 
development list o f possible responses (see Table 1). The analysis sheet to be used was 
adapted from Krueger (1994) (see Appendix E). The cognitive development list was 
adapted from definitions provided by Piaget (1972, 1976). Themes were to be
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identified. Differences which may have existed in themes identified in the original text 
by the two researchers were to be resolved by reviewing analysis sheets, transcripts, or 
audiotapes. An example o f a completed analysis form is shown in Appendix G. The 
analysis of the focus group results does not attempt to provide predictive or 
generalizable results as its purpose is to explore the consumer behavior of working 
adolescents.
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RESULTS
The results o f the research study on the consumer behavior of working 
adolescent females are reported in this chapter. The protocol used for the focus 
interviews are noted in this chapter followed by demographic information collected 
from the responses and remaining results organized by affect, cognition, behavior and 
environment components.
Twelve focus group interviews were conducted for this exploratory study of the 
consumer behavior o f working adolescents. The 12 interviews were conducted at Lee 
High School in Baton Rouge, a city in southeastern Louisiana. Initially, several other 
schools were identified and contacted to gain permission to conduct focus group 
interviews with working adolescent females and permission was granted in three cases. 
One of these school had a majority enrollment of students from low SES and middle 
SES families. The two other schools had a majority o f students from high SES families. 
Recruitment in one of the schools with high SES students yielded an acceptable number 
of potentially eligible research participants. However, only three of these students 
submitted signed consent forms. Thus, the majority of these adolescents could not be 
interviewed. The second school with high SES students was unable to schedule 
recmitment of subjects for a variety of reasons which included conflicting schedules, 
inaccessibility of school officials, and lack of support from school officials. During the 
course of time in which this research was conducted, a new school desegregation plan 
was put into effect changing the makeup of the student enrollment. Due to this change, 
the first school (Lee High School), which had only low and middle SES students, now
41
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also had high SES students enrolled. Recruitment began again at this school to enlist 
high SES students in the research on the consumer behavior of working adolescents. 
Only low and middle SES students, however, consented to participate in the 
investigation. In retrospect, it may be possible that recruiting for high SES participants 
is problematic.
After officials at the selected schools agreed to participate, school 
administrators, counselors, and teachers in the respective schools were to be contacted 
to recruit participants. It was expected that school officials in these schools would be 
able to provide information on students, such as which students are employed part-time 
as well as which students would take participation in research in a serious manner.
Once these teens were contacted and recruited, the participants, as well as their parents, 
were to be requested to sign consent forms as required for work with human subjects 
and approved by the Internal Review Board of the Louisiana State University (see 
Appendix B). The consent forms granted the researcher access to school records as well 
as granting permission to interview the adolescents. The school records of relevance to 
the study were class grades and attendance records. The adolescents were asked to 
mark on the recruitment form with a check mark in the coliunn labeled “Check this 
colimin if you are eligible for the free or reduced lunch program” if this was applicable. 
According to school officials, those students who qualified for the program were 
designated as low socioeconomic status.
Although efforts to recruit 15 and 16 year old females were made, only 16 to 18 
year old female students who submitted signed consent forms were employed in the 
formal workforce. The 15 year olds who worked were employed in the informal labor
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force. Therefore it may not be possible to study the formal labor force participation of 
the lower age group. Thus, the participants interviewed were 16 and 17 year old female 
students.
Signed consent forms were turned in by the students to the school principal. The 
researcher collected the forms from the principal. Each participant was contacted by 
telephone one day before the focus group meeting to serve as a reminder and to 
determine the adolescent’s intention to attend the meeting. Standard focus group 
procedures were be used to conduct the focus group interviews. Responses from the 
participants were documented with audiotapes and written notes. Twelve groups, 
according to guidelines set forth by Krueger (1994), yielded information that became 
repetitive, indicating that the results were reliable. If the information obtained from the 
12 focus groups had not become repetitious, more groups would have been added.
Data Collection
The rooms were arranged with chairs set up so that participants were facing each 
other. Tables were utilized so that participants would be able to lean forward or 
otherwise become comfortable thereby feeling less self-conscious about their bodies. 
Notes were taken during the interviews by the recorder. The researcher served as the 
interview moderator. The participants were asked to complete a short registration form 
that requested information regarding demographic characteristics including amount of 
income from their employment and other characteristics that were not discussed within 
the group.
The pattern for introducing the group discussion followed BCrueger’s (1994) 
recommendations and included (1) a welcome, (2) a brief overview o f the topic, (3) the
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ground rules, and (4) the first question. The length of the focus group interviews was to 
be approximately one hour.
Exploratory Questions 
The rich and unique data collected expressed the attitudes, feelings, perceptions, 
behaviors, and environment of the adolescents concerning working and consumer 
behavior. The questions were organized according to cognitive development factors 
and formatted for increasing specificity. Key questions posed to the participants as they 
relate to cognitive development are shown in Table 2. Several factors were considered 
in examining the consumer behaviors of working adolescent females. These factors 
were affective, cognitive, behavior, and environment processes. Open-ended questions 
generated from these four factors were used in the focus group interviews to achieve the 
objectives of the research study. As recommended by Krueger (1998), dominant themes 
which were identified from the participants’ responses were summarized.
Analysis of Data
Immediately following the focus group interviews, the moderator and recorder 
conducted debriefing sessions. The purpose of the debriefing sessions were to record 
important themes that surfaced during the interviews and to highlight these while the 
information was still fresh in the moderator’s and recorder’s memory. A 
comparison-and-contrast analysis among previous focus groups was also discussed. All 
tapes, notes, and registration cards were appropriately labeled. Data from field notes 
and transcripts were coded and analyzed for emerging and recurring themes, trends, and 
patterns in the responses according to guidelines proposed by Krueger (1994). 
Audiotapes were transcribed into typed, double-spaced, verbatim transcripts for each
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focus group. All transcripts were typed on a computer using word processing software. 
The moderator and the recorder reviewed the typed transcripts and written notes, 
comparing the two to insure accuracy.
To determine interrater reliability, the transcripts and field notes were reviewed 
by two researchers who independently identified major themes and sub-themes for each 
focus group using an analysis sheet. The two reviewers also identified the stages of 
cognitive development of each adolescent using the cognitive development list of 
possible responses (see Table 1). The analysis sheet used was adapted from Krueger 
(1994) (see Appendix E). The cognitive development list was adapted from definitions 
provided by Piaget (1972, 1976). An example of a completed analysis form is shown in 
Appendix H.
Twelve focus groups interviews were conducted a with a total of 40 participants 
(Table 3). The mean number of participants for the focus groups was three. Twenty- 
two of the respondents were 16 years old and eighteen were 17 years old. The 16 year 
olds were in the 11th grade and the 17 year olds were in the 12th grade. Twenty-five of 
the participants were African-American, and fifteen were white. Twenty-eight of the 
interviewees were from middle SES families, and twelve were from low SES families as 
determined by eligibility in the school’s free or reduced lunch program.
More than half of the participants were employed in the food service industry.
A total of 16 o f the participants were employed in fast food restaurant chains such as 
McDonald's, Subway, and Popeye's Fried Chicken. Seven of the participants were 
employed in pizzerias. Two of the focus group interviewees were employed in 
restaurants, two in movie theaters, and two in clothing stores. Four adolescents were
































Demographic Information: Working Adolescent Females
Totals
FOCUS GROUP 1 2 3 4 5 6 7 8 9 10 11 12
11 3 3 3 5 3 3 3 4 2 3 5 3 40
AGE
16 3 2 3 2 3 3 3 1 1 1 22
17 1 3 3 2 2 4 3 18
GRADE
11 3 2 3 2 3 3 3 1 1 1 22
12 1 3 3 2 2 4 3 18
RACE
White 1 5 3 3 1 2 15
African-American 3 2 3 3 3 4 2 4 1 25
SES
Low 2 2 2 3 2 1 12


























Fast food 2 2 2 2 1 1 1 1 3 1 16
Pizza 1 2 1 1 1 1 7
Restaurant 1 1 2
Movie theater 1 1 2
Grocery store 1 1 1 1 4
Clothing store 2 2
Other 3 1 2 1 7
HRS./WEEK (MAX.)
5-10 1 1 1 3
11-15 1 1 1 1 1 1 6
16-20 2 1 5 1 2 1 2 1 2 17
21-25 2 1 1 2 6
26-30 2 1 1 1 5
31-35
36+ 1 1 1 3
INCOME (BIWEEKLY)
$50-$105 1 1 1 2 5
$106-$150 1 1 1 1 1 1 1 1 1 9
$151 -$200 2 1 4 2 1 1 1 1 1 14
$201 - $250 2 2 2 2 1 9
$251 -$300 1 1 2
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employed in grocery stores, and seven were employed in other businesses. O f these 
seven, two were employed with insurance agencies, one in the parish school board 
office, one with a cookie company chain, one with a local dentist, and two with dmg 
store chains.
Of the respondents, three worked 5 to 10 hours per week, six worked 11 to 15 
hours per week, seventeen worked 16 to 20 hours per week, five worked 26 to 30 hours 
per week, and three worked more than 36 hours per week. Their earnings ranged Grom 
$50 to $350 biweekly. Five of the adolescents made between $50 and $105 biweekly, 
nine made between $106 and $150 biweekly, fourteen made between $151 and $200 
biweekly, nine made between $201 and $250 biweekly, two made between $251 and 
$300 biweekly, and one made over $300 biweekly.
Of the 40 interviewees, 34 were enrolled in the college preparatory academic 
track at their high school. The cumulative grade point averages of the adolescents 
ranged Grom a 0.5 GPA to a 4.1 GPA (due to advanced placement courses). There was 
one participant with a 0.5 GPA and two with a 4.0 GPA or above. There were two 
respondents whose GPA was in the 1.0 to 1.4 range, four within the 1.5 to 1.9 range, 
thirteen within the 2.0 to 2.4 range, eight within the 2.5 to 2.9 range, and eleven within 
the 3.0 to 3.4 range. Three of the adolescents missed no days of school. Twenty-three 
had five or less absences fi-om school, nine had 5 to 10 absences from school, and five 
had more than 10 absences Grom school in one school year.
In summary, the majority (22) of the focus group participants were 16 years of 
age and in the 11th grade. They were predominantly African-American (25) and were 
from middle SES families (28). The majority of them (16) worked in fast food
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restaurants. Almost half of them (17) worked 16 to 20 hours per week, while three of 
the respondents worked more then 36 hours. The majority (14) o f the respondents 
earned between $151 and $200 biweekly or approximately $300 to $400 a month. 
Almost all (34) o f the adolescents were following the college preparatory track at their 
school as determined by the Board of Elementary and Secondary Education of the state 
of Louisiana. Most of the participants (31) had grade point average above 2.0 or "C" 
average. More than half had missed one to five days of school in the school year.
Affect
Affective processes concerned the feelings expressed by the adolescents in terms 
of their work and their consumer behavior. When asked "How do you feel about 
working and making money?" all 40 of the respondents, as shown in Table 4, reported 
they liked making money. Responses concerning working, however, were varied. Of 
the forty participants, seven felt responsible and/or independent in working and making 
money, twenty-five liked working, and six did not like working. Two o f these six 
Table 4
How do you feel about working and making money?
Responses N
Like the money 40
Like work 25
Responsible/independent 7
Don't like working 6
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participants said that if they could stay home or not report to work and still make the 
money, they would gladly do so. These two also stated if  given the opportunity to relive 
the past, they would not have worked. One of these individuals worked 40 hours per 
week, and the other was spending all o f her earnings on parts to repair the car she 
needed to have to get to work.
The responses to the question "How do you feel when you go shopping?" are 
shown in Table 5. Twenty-six of the adolescents reported they enjoyed shopping. Six 
o f the respondents described shopping as a thrill, as exciting, "a high", or felt a 
"charge." These six became very animated when asked this question. Four o f the 
respondents felt "okay" regarding shopping. These four participants saw it as a 
necessity and disliked trying on clothes. The same foiu* participants viewed shopping 
for clothes as a chore because "you might try the clothes on, they may not fit, you go to 
find the right size in the same style and it's not there," as one adolescent put it. Two of 
Table 5
How do vou feel when vou go shopping?
Responses N
Enjoy shopping 26
Described as thrill, excitement, "charge", "high" 6
Okay 4
Equated with socialization 2
Don't like it 1
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the respondents equated shopping with socializing and shopped with friends. With the 
exception of these two adolescents, the respondents shopped with the express purpose 
of making some type of purchase. Only one of the research participants said she did not 
like shopping. She reported her dislike for shopping due to her “self-esteem”. She felt 
overweight and trying on clothes reminded her of that perceived weight problem.
Table 6 illustrates the various responses to the question "How did you feel when 
looking at options, making a decision, and making the final purchase?" The majority 
(22) reported they felt good, happy, felt "chills," or were hopeful when looking at 
available options, when making a decision, and when making the final purchase 
regarding a recent acquisition. Several of the respondents gave more than one response 
to the question. Six "hated" trying on clothes. Three felt indecision or confusion when 
viewing the options available for a particular item. Two were disappointed with the 
lack of availability of a particular item. One o f these two adolescents had decided on a 
particular style of waterbed that she wanted, however it was unavailable and she settled 
for another choice. Another of these two adolescents could not find a stereo she wanted 
in a particular price range with the options she preferred. One adolescent was excited 
over all the choices available at her disposal. She was shopping for clothes.
Four of the participants were thrilled with decisions they had made regarding 
purchases because they felt they were getting bargains or savings. One o f these four 
adolescents was elated because she had bought a pair of shoes she liked during a sale 
which advertised 10% off each item. The other three had shopped for particular items 
in several stores until they had found the same items for the lowest prices. Two felt 
they "needed" the items they had decided to buy. Two felt they "just wanted" the items
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they had decided to buy. One questioned the necessity of an item she had decided to 
purchase. She wondered whether she should spend what she regarded as her hard- 
earned income on the item. She remembered how many hours she had to work to earn 
the income which was equivalent to the price of the item.
In making a final purchase, five of the respondents felt they enjoyed spending all 
of their money. Four regretted spending the money they did on their purchases. One of 
the four reported sitting in the mall outside a store where she had purchased several 
items and questioned whether she should return the purchases. She returned to the store 
with the items, returned the items, and had her money refimded. When asked if there 
was a problem with the merchandise, her response was that she had found purchases she 
preferred other stores. The other three respondents who had regretted spending their 
money had purchased gifts for their boyfiriends. One had spent $500 for a gold chain, 
one had spent $300 for a stereo, and one had spent $200 on a pair of boots. All three o f 
these adolescents felt they had to spend as much money as they had, although they 
regretted the expenses to reciprocate the cost of gifts their boyfiiends had bought for 
them. Three of the respondents stated they regretted their selections. One o f these had 
bought a "Starter" jacket for $125, one had bought a pair of tennis shoes for $ 160, and 
another had bought a pair of pants that did not fit. The adolescents who bought the 
jacket and the shoes made the purchases planning to have "one of a kind" items. The 
next week they spotted the same items for half the price, and many of their classmates 
appeared at school sporting the same items. These two adolescents were no longer trend 
setters in respect to the jacket and shoes. The third of these three adolescents had 
bought a pair of jeans which were duplicates in style and size o f others she had bought





Good, happy, "chills", hopeful 22
Hate trying on clothes 6
Indecision, confusion over choices 3
Disappointment with lack o f availability 2
Excitement over choices I
Making a choice
Thrilled when perceived saving 4
Need 2
Want 2
Question necessity, spending 2
Making purchase
Enjoy spending all money 5
Regret overspending 4
Regret selection 3
in different colors. Because of her dislike for trying on clothes, she had not tried the 
jeans on before buying them. She put them on to wear them to school the next day
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before realizing they were too large. Although she regretted the selection, she did not 
return the jeans. She was wearing them the day the focus group interview took place.
Nine adolescents reported they felt "good" when asked "How does it make you 
feel to save money?" as indicated in Table 7. Five respondents used the phrase "bums a 
hole in my pocket" to state how they felt compelled to spend all o f their earnings. 
Another five adolescents felt confident because they viewed their savings as a resource 
for spending when what they considered as disposable income was depleted. Three 
respondents who had begun work felt they did so to indicate to their parents their ability 
to accept responsibility. Two adolescents felt that having money in savings "drives me 
crazy because I can't get it out." The parents o f these two adolescents had opened 
Table 7
How does it make vou feel to save monev?
Responses N
Good 9
"Bums a hole in my pocket" 5
Confident in having as resource for spending 5
Independent 3
Responsible 2
"Drives me crazy, can't take it out" 2
No different 1
Hard 1
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
56
savings accounts for their children in which money could be deposited by the minors 
but could not be withdrawn by them until they reached majority. One respondent felt no 
different in having savings and another felt it was hard to save money.
Table 8 indicates responses to the question "How do you feel about combining 
work, school, and social activities?" One-fourth the number of respondents (n = 10) 
expressed dismay over the loss o f their time with friends as well as loss of friendships. 
Two of these ten reported the groups of friends they now had were different from the 
ones they had before they began working. The reason for the change was due to their 
work. Their original groups of friends found it difficult to associate with these 
adolescents due to their work schedules. These working adolescents sought friendships 
with other adolescents who worked and understood their erratic schedules. Rather than 
working because their fiiends were also working, these adolescents were working in 
spite the fact that their friends were not employed. The research participants instead had 
to pursue relationships with those adolescents who did work. The other eight 
adolescents of this group of ten reported they worked too many hours to be able to keep 
up with social occasions. Those adolescents who worked 30 to 40 hours per week and 
those who worked on weekends had the greatest difficulty spending time with friends. 
Another ten respondents reported they accepted it as part of being an employed student 
that they were required to give up some things to balance their time and their 
responsibilities. Seven respondents felt it was easy to make that combination. These 
seven worked between nine and thirty hours per week. They felt their school and work 
loads allowed them the flexibility to easily combine work, school, and social activities. 
Six respondents felt that combining work, school, and a social life was tiring. Two of
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these adolescents reported missing a day of school when they first began work because 
they were so tired. Six additional participants remarked the combination was hard to 
accomplish. Two adolescents reported work, school, and social time did not “mix.” 
Table 8
How do vou feel about combining work/school/social?
Responses N






A large number (n = 16) of the respondents reported they felt "satisfied" as 
shown in Table 9 when asked "How did you feel after making your most expensive 
purchase?" The purchases made by this group of 16 adolescents included a $500 gold 
herringbone necklace as a Christmas gift for a boyfiiend, a $300 stereo for a boyfiiend, 
a $160 pair of tennis shoes and a $125 “Starter” jacket. Eight adolescents expressed 
regret over their most expensive purchase. The regret in each case was in spending too 
much money. One of these eight respondents had spent all of her savings ($375) on a 
single clothes shopping spree. Three adolescents felt “stupid” regarding their most
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expensive purchase. In each of these three instances, the respondents had made their 
purchases believing they would be the first at their school to have the respective items. 
Table 9







Upon wearing the items to school, they discovered other classmates wearing the same 
items. A trip to the local mall revealed the items at significantly lower prices than what 
each adolescent had originally paid. One respondent remarked she felt angry for the 
same reason. Another adolescent felt excited about her expensive purchase because it 
was the pair of boots her boyfiiend had wanted as a Christmas present.
Table 10 indicates the responses firom research participants when asked the 
question "How do you feel about parents' financial support?" Many (n = 13) of the 
respondents reported they felt the support they received firom their parents should be a 
common expectation. Remarks such as "It's their job," "it is our reward for being a 
good kid or doing well in school," and "that's they way it is supposed to be even though 
there are other kids out there who aren't so lucky," were made regarding this question.
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Three of these 13 participants felt that as long as they were minors they were entitled to 
and should receive financial support. As soon as they reached majority and/or went off 
to college, however, they should support themselves rather than rely on their parents’ 
financial support. Six o f the adolescents felt guilty that their parents provided them 
with financial support. One of these six adolescents was being supported by her sister 
who had been her guardian since her mother’s death. She felt as a survivor she should 
help her sister to a certain degree to pay bills although her sister was an adult. The other 
five felt that if  they were independent and responsible enough to get jobs, that they 
should also be sharing some of the financial burden even though their jobs did not pay 
enough for that. Six other respondents reported they liked having their parents support 
them. Three adolescents felt they supported themselves within the household or family 
since they either performed household chores or paid household bills that they felt were 
equal to the cost o f supporting them in their place within the family.
Table 10
How do vou feel about parents' financial support?
Responses N
Acceptance as normal expectation 13
Guilt, don't like it 6
Like it 6
Reciprocal 3
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Cognition
Cognitive behavior describes the manner in which the adolescents think and 
formalize ideas, and indicate their ability to plan or consider the future. The questions 
asked of them reflect investigation into that factor.
Influence on adolescents’ purchasing decisions was the information sought 
through o f the question “What made you make the decision on the last purchase you 
made?” as shown in Table 11. More than one-fourth the number o f respondents 
reported appearance in regards to style, color, brand, and or fit was what influenced 
their purchasing. The majority of their purchases related to apparel. The designer name 
Tommy Hilfiger was mentioned by several of these respondents. One participant stated 
she expected to pay more for a certain blouse because it was a "Tommy" as though the 
name itself was equated with quality. Color was important to some either as a favorite 
or as an item purchased to match a garment they already owned. Nine of the 
participants explained “need” was a major influence for their purchasing. One 
adolescent perceived she “needed” to buy a new outfit for school. Another participant 
stated she “needed” to purchase a blouse to match a particular pair of pants. Still 
another adolescent “needed” to buy parts for her car. Nine respondents reported “want” 
as the influence behind purchasing. Three of these nine bought items featuring 
particular cartoon characters on them: Tweety Bird, Tasmanian Devil, and Elmo. One 
adolescents bought various items with the Tweety Bird image on it including a clock, 
several shirts, and posters. She reported if it had the "picture o f Tweety Bird on it, I 
have to have it." Three participants bought items they thought were on sale or items
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they perceived they were getting for a bargain. One of these three thought she had a real 
bargain when she purchased a pair of shoes advertised for 10% off the regular price. 
Table 11
Responses N




Advertised sales, perceived savings 3
Cost 3
Want 9
Three other adolescents thought cost was the most important influence in their 
purchasing. Two of the respondents looked for specific products. "I know what I want 
before I even go into the store," reported one adolescent. "Sometimes my mind is so 
made up I'm not open to any other options," she continued. One adolescent was 
influenced by products available. She went into stores with a particular item in mind, 
she reported, then made her decision based on what was available.
Table 12 illustrates respondents' responses to "What process do you go through 
in selecting your purchases?" The majority (17) reported the basis of their purchasing 
process as wanting that particular item. Fourteen adolescents reported their primary
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consideration as color, price, product, and appearance. Nine respondents asked 
themselves "Do I need this?" If their mental response was "yes", they remarked, they 
would make the purchase.
Table 12
What process do you go through in selecting vour purchases?
Responses N
Desire 17
Considered color, price, product, appearance, fit 14
Perceived need 9
To get what they needed or to get what they wanted were the two responses 
given by adolescents when asked, "Why did you go through these processes for your 
Table 13
Whv did you go through these processes for purchases?
Responses N
To get what wanted 11
Perceived need 9
Don't know 20
purchases?" Eleven explained “to get what I wanted,” and nine said they used these 
processes to get what they felt they needed. Half (n = 20) of the respondents did not 
know why they used the procedures they did to make purchases.
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Twelve of the adolescents saved specific amounts firom their earnings on a 
regular basis for whatever reason, and/or budgeted their money calculating what they 
needed to pay bills, and what they would put into savings as shown in Table 14. Six 
respondents stated they put a predetermined amount of money aside as savings for 
college or vocational training, and four were putting money into savings for a car.
Three adolescents were adding to their savings whatever amount and for whatever 
reason their parents determined. The father of one o f these respondents strongly 
Table 14
How do vou plan vour savings?
Responses N
Saves specific amount regularly, budgets 12
Saving for college, training 6
Saving for car 4
Parent determines 3
As backup for spending, occasional savings 3
Future 1
Straight to bank 1
Father's child support S goes to bank I
recommended she put $40 into savings each month. He also controlled that account 
from which she could not withdraw money. The father of another o f these adolescents 
accepted her paycheck from her, doling out her spending money and saving the rest in
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their home safe. Three additional respondents viewed their savings accoimts as a 
backup for spending or in which they occasionally saved money. One of these three 
adolescents said she occasionally "threw" money into her savings. Another of these 
three adolescents reported she "put money in and take it out when 1 need it." One 
respondent was saving a set amoimt each month for her future or a "rainy day", one took 
her entire check "straight to the bank", and one viewed the child support sent by her 
father to the bank as her savings.
Nine adolescents reported they missed or rescheduled work hours when asked 
"How do you balance work, school, and social time?" The results of this question are 
reported in Table 15. Eight respondents said they gave up time with their friends to 
strike that balance. Six of the respondents stated they had no problems balancing work, 
school, and social time. There is no indication that this was related to the number of 
hours they worked because these respondents worked between nine and thirty hours per 
week. Five respondents said they were able to balance work, school and social time by 
doing homework before and/or after work. One of these five said she came home at 
10 p.m. and frequently found herself "dead asleep in my books at midnight." Three 
adolescents coordinated their work schedules around their school schedules and 
extracurricular school activities. These three were on the dance team or cheerleading 
squad and worked six to fifteen hours per week. Two of the respondents were limited 
by their transportation, both having to rely on a parent to take them to work and to 
attend social events. Two adolescents determined the balance according to their work 
schedule which meant they reported to work and to school and planned everything else 
around those hours. One respondent said her balance was actually determined by her




Miss or reschedule work to balance 9
Gave up time with Mends 8
No problem balancing 6
Does homework before and/or after work 5
Work aroimd school schedule, activities 3
Limited by transportation 2
Determined by work schedule (due to # hrs.) 2
Determined by work schedule (inflexibility) 1
Parent determines 1
Does homework during school time 1
Skips homework to balance work/school/social 1
Does homework during work hrs. 1
father, one stated her balance was determined by her work schedule because she was not 
able to change her hours or get a replacement, one did her homework during school time 
to find the balance, one skipped homework to make the balance, and still another did 
homework during work hours.
When asked "Why did you go to work?" many (n = 13) of the respondents 
remarked they wanted money o f their own to do what they wanted with it as shown in
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
66
Table 16. Two o f these thirteen remarked their mothers would not give them money for 
what they wanted therefore they had to find a way to get their own money to do with it 
as they pleased. Five respondents stated they wanted to show their parents they could 
be responsible. Two of these five said they thought their parents would allow them 




For extra money to buy things 13
To show responsibility 5
For independence/take charge 4
Turned 16 3
Parent/guardian insisted on it 3
Friend/sibling worked and had money 3
Something 1 have to do to pay bills 3
Bored during summer 2
To help out family 1
that earning their own money was one way they felt they could show responsibility. 
Four adolescents wanted to feel independent or to take charge by becoming employed. 
These four participants reported they no longer wanted to rely on their parents for 
money. Three respondents began working because they "turned 16" which appeared to
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be a rite o f passage. To these three, going to work at age 16 seemed to be the norm. 
Three adolescents began to work because a parent or guardian insisted on it. Three 
respondents sought employment which were car notes and automobile insurance. Three 
adolescents began working because their friends or siblings had jobs and spending 
money which they envied. Two adolescents began working during the summer because 
they were bored. They continued to work into the school year. Only one adolescent 
stated she went to work to help out her family. Four adolescents of the forty were 
working in spite of their parents’ protests.
The responses to the question "Have you had to miss school because o f work?" 
are shown in Table 17. Sixteen adolescents missed one day of school because of work. 
Table 17





These sixteen students said they did so because they were so tired. They also reported 
they did not miss school once they became accustomed to the routine o f working and 
attending school. Two respondents said they had missed no school due to work. These 
two started working during the summer. One adolescent had missed 63 days of school
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in the last year due to work. She reported her grades went from a 4.0 GPA to a 3.3 
GPA.
Table IS illustrates the responses to the question "Have your grades changed 
since working?" The majority (28) of the participants said their grades had not changed 
since they had started working. Five adolescents stated their grades had dropped since 
Table 18






they began working. Five thought their grades had improved by working because the 
desire to balance work, school, and social time forced them to become more organized. 
Two respondents said their grades had fluctuated since they began working. An 
examination of the adolescents' ninth through twelfth grade records supported these 
responses.
The ability to plan, an attribute of formal operational thinkers, was examined by 
asking, "If you had one minute to teach others how to handle money and working, what 
advice would you give?" The responses to that question are illustrated in Table 19. 
Almost half (15) the number of participants said they would advise others to save or
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manage their money. Five o f these fifteen adolescents remarked they had learned "the 
hard way" by spending a great deal o f their money that they could have had much more 
money in savings at this point if they had saved their money. Ad\ice offered by four 
participants was not to work too many hours, but to "start easy." Four respondents 
suggested "stay young, don't rush into working." One of these four adolescents 
recommended students enjoy their school days while they could because "you will be 
working in an adult world for the rest of your life but you can't be young the rest of your 
life." The other three of these four adolescents indicated they wished they had waited 
one more year to start working because they thought they would have had one more 
year to mature. That maturity, they intimated, would have better helped them to manage 
their money. Four additional participants suggested to others not to go to work if  they 
were unsure about whether they wanted to work. Three of these four said they thought 
working was difficult enough when you wanted to do it, but unbearable if you did not 
want to. Two of these adolescents would not work again if given the opportunity to "do 
it all over again." One of these two respondents worked forty hours per week, and the 
other spent the majority of her earnings on parts for the car she needed to drive to her 
job. Three respondents suggested that workers should have a good attitude and get 
along with others. These three respondents worked in fast food restaurants where they 
worked with many customers, some o f whom they felt poorly treated them. Two 
adolescents recommended that future workers study and do their homework early, as 
soon as they know of an assignment or upcoming test. "Don't have an ATM card," 
stated two respondents. Both o f these adolescents thought they spent more money more 
easily through use of ATM cards. "It's too easy to use those things and spend all your





Save your money, manage your money 15
Don't work too many hours, start easy 4
Stay young (don't rush into working) 4
If unsure, don't try it 4
Have a good attitude/get along with others 3
Study, do homework early 2
Don't have an ATM card 2
Don't give up 1
Working keeps you out of trouble 1
Never buy a junk car 1
Can't just work & spend, that's not learning 1
money," stated one adolescents regarding ATM cards. "Don't give up" was advice 
offered by one participant. "Working keeps you out of trouble," suggested one 
respondent. "Never buy a jiuik car," was the advice given by the adolescent who spent 
over $200 periodically on parts for her car. "You can't just work and spend all o f your 
money," stated one adolescent who began work because she wanted to show her parents 
she could accept responsibility.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
71
Further determining adolescents' ability to plan was evidenced by responses to 
the request that research participants "Describe your future in five years.” As shown in 
Table 20, thirty-one participants predicted in five years they would be in college. These 
adolescents planned to pursue education in fields which included computer engineering, 
computer analysis, nursing, psychology, law, medicine, physical therapy, real estate, 
education, mathematics, zoology, drama, and internal affairs. Seven respondents 
predicted they would be working part-time while attending college. Two adolescents 
said they would have checking accounts in five years, two said they would still be broke 
in five years, and three hoped they would have money in five years. Three respondents 
predicted they would have good jobs. One adolescent thought she would have a car in 
five years. She is now driving a car that belongs to her parents and would like her own 
car. One participant reported she would be in the air force in five years. Her desire was 
to follow in her mother’s footsteps. One adolescent who had done some modeling for 
additional income planned to have a great wardrobe in five years.
A description of the focus group participants' plans for the future are illustrated 
in Table 21. When asked to "describe your future in ten years", eighteen adolescents 
reported they would have good jobs in ten years. Fifteen o f them would be married, and 
eight o f them would have children. Seven respondents hoped they would be 
“comfortable” in terms of their finances within ten years. Five participants wanted their 
husbands to have good jobs. These five look forward to living in dual-income families. 
Three adolescents stated they planned to be in graduate school pursuing advanced 
degrees in the fields o f law and medicine. Three adolescents wanted to run their own 
businesses within ten years. Two of these three were interested in computer-related
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Table 20












businesses, one of which would produce video games. The third of these wanted to own 
a modeling agency or other business related to the field of fashion. Two respondents 
wanted to marry rich husbands so that they would not have to work for pay. Two 
participants expected to be happy in ten years. One adolescent felt she would be 
financially independent in ten years. The adolescent who had spent her money on car 
parts predicted she would have a good car in ten years. One respondent planned to be a 
judge in ten years, and another planned to become a missionary. One adolescent who
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planned to become an actress predicted she would be buying her family a home in 
California within ten years.
Table 21
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Behavior
Behavioral processes are those actions taken by research participants. These 
include purchasing, working, and shopping. "What are your job responsibilities?" was a 
question posed to the focus groups. The responses to that question are depicted in Table 
22. Approximately half the number o f  adolescents (22) reported they held jobs which 
required them to take customer orders either over the telephone, restaurant counter, or 
drive-through window, to prepare food, to act as cashier, and to do cleaning which 
included restaurant equipment, floors, counters, and restrooms. Five participants 
bagged groceries and acted as cashier exchanging money and using computer scanners 
to input merchandise prices. Two respondents served as restaurant or party hostesses 
greeting customers and showing them to their tables. Two adolescents worked in movie 
theaters where they worked concessions and ticket sales and did some cleaning. Four 
respondents were sales associates whose responsibilities were to tag, stock and sell the 
merchandise. One o f these two worked in a school uniform shop where she also had to 
assist customers in locating the correct size uniforms corresponding to their 
measurements. Two of these four adolescents worked in drug stores. Two respondents, 
one of whom worked in a school board office and the other for an insurance agency, had 
clerical duties which included answering phones, filing, and typing letters. One 
adolescent was a production assistant who proofi'ead text before it was shipped out to 
customers, packaged materials for shipping, and took care of having the materials 
shipped. One respondent worked in a restaurant where she bussed tables. Another 
adolescent assisted a dentist and dental hygienist. She also did some clerical work and 
organized dental appointments.
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Table 22
What are vour job responsibilities?
Responses N
Take customer orders (phone, counter or drive-through), food 22
preparation, cashier, cleaning.
Bag groceries, cashier, checkouts using scanner 5
Sales associate (tagging, stocking, sizing) 4
Concessions, ticket sales, cleanup 2
Restaurant or party hostess 2
Clerical 2
Production assistant (proofing, packaging) 1
Bus tables 1
Dental assistance 1
Table 23 illustrates participants’ responses to the question "Are you comfortable 
working alongside adults at your job?" Seventeen adolescents were comfortable 
working along with adults on their jobs. They felt they were treated as equals, and not 
singled out because of their age. Twelve adolescents had trouble getting along with 
managers and/or assistant managers on their jobs. These 12 adolescents did not agree 
with the policies or rules made by their supervisors. One of these 12 respondents 
explained that she had entered into an argument with her manager who forbade her to 
wear headphones to listen to music as she bussed tables. Another adolescent explained
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Table 23
Are vou comfortable working alongside adults at vour job?
Responses N
Treated equally by other adults; comfortable 17
Does not get along with manager/assist, manager 12
Does not get along with other co-workers for one reason or 11
another
that her manager was not much older, and was not mature enough to handle the 
position. Eleven participants did not get along with co-workers for one reason or 
another. One of these eleven respondents remarked on how her adult co-workers 
ordered her around although she had seniority on the job. Another o f these eleven 
adolescents explained how her adult co-workers who were full-time employees would 
send customers to her as soon as she arrived on the job even though they were not busy 
assisting customers.
The majority of the adolescents (20) worked from 16-20 hours per week as 
shown in Table 24. There were six adolescents who worked 5 to 10 hours per week, 
and six who worked 21 to 25 hours per week. There were five adolescents who worked 
26-30 hours per week and three who worked 36 or more hours per week. Of these three 
adolescents, two worked 40 hours per week while going to school.
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Table 24







Almost all (38) of the adolescents were paid on a biweekly basis as indicated in 
Table 25. One adolescent was paid weekly. One of the focus group interview 
participants reported receiving her paycheck on a monthly basis.
Table 25





Table 26 illustrates answers to the questions "Do you keep records of your 
income and expenditures?" " Do you save any of your money?" and "How much per 
paycheck?" Ten o f the respondents kept track of income by keeping their paycheck
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stubs. One of these adolescents in particular kept the stubs to insure that she was being 
paid the correct amount according to the number of hours she worked. Another 
adolescent of these ten used the stubs in order to compile her annual tax returns. Six 
adolescents reported they spent all of their paychecks. Five respondents stated they put 




Keeps track of income by paycheck stubs 10
Spends all o f paycheck 6
Saves percentage of each paycheck 5
Budgets 4
Keeps mental record of income/expenditures 3
Parent(s) makes decision on savings 3
Saves paycheck, spends tips 2
Saves half of paycheck 1
Keeps written record of income/expenditures 1
Uses computer to track income/expenditures 1
Savings varies 1
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percentage instead of a set amount, they commented, was because the amount o f their 
checks fluctuated according to the number of hours they worked. Four of the 
adolescents budgeted their paychecks, calculating what they thought they needed to pay 
bills and to have available as spending money, with the remainder going into savings or 
checking accounts. Bills for two o f these adolescents included car notes, automobile 
insurance, and gasoline. Three of the adolescents reported keeping a mental record of 
their income and expenditures. Three respondents had a parent make budgeting and 
savings decisions for them. Two of the adolescents put their paychecks into savings and 
spent the money they received as tips in the pizza restaurant in which they worked. One 
adolescent used the “Quicken” computer software program to keep a record of her 
income and expenditures. One respondent kept a hand-written record of her earnings 
and spending. One of the focus group participants saved half o f  each paycheck 
regardless o f how much or how little it was. Savings varied for one respondent. She 
did not keep records o f her income nor her expenditures, and saved money when she 
had it "left over."
The responses to the questions "What items do you spend your money on?" and 
"How much?" are presented in Table 27. The majority (34) o f the focus group 
participants spent their money mostly on apparel. They spent fi-om $40 to $100 per 
outfit for clothing and firom $40 to $130 on shoes. Those who spent in the higher range 
for shoes were buying tennis shoes. Five participants most often used their earnings to 
pay for grooming and personal products. These five respondents paid between $20 and 
$40 for their own hair care and elaborate manicures or nail enhancements. One of these 
five participants said she paid approximately $20 for her nails and $30 for haircuts.
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Five adolescents said they typically spent their earnings on gasoline to travel to work 
and to go out with friends on weekends. Five respondents stated one of the areas in 
which they spent their income ($20 to $40) was in entertainment on weekends such as 
movies and dining out. One of these adolescents remarked on giving one of her male 
friends money to buy something he needed on a weekend. It is unclear as to what that 
was, however. Four respondents reported occasionally buying gifts, particularly during 
holidays. One of these adolescents purchased a gold chain priced at $500 for her 
boyftriend. Three research participants paid approximately $ 140 per month for car 
Table 27
What items do vou spend vour monev on? How much?
Responses N
Clothes - $40 to $ 100 per outfit 19
Shoes - $40 to $ 160 per pair shoes 15
Grooming, personal products - $20 to $40 5
Gasoline - $20 5
Entertainment (dining out, movies) - $20 to $40 5
Gifts - up to $500 4
Car Insurance - $140 3
Miscellaneous (candy, gum, colas) $10 2
School "stuff" (class dues, pictures, etc.), $120 to $130 per month 2
Car note $ 150 to $400/month 2
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insurance. Two respondents who were seniors in high school spent the majority of their 
earnings ($120 to $130 per month) on school items such as senior photos, class dues, 
and other expenses related to their senior year in school. Two adolescents said they 
spent most of their money on miscellaneous items such as candy and gum. One of these 
two respondents remarked she "ate" her money away. Two respondents spent the 
majority of their paychecks on car notes. One of these adolescents paid a car note of 
$150 to her grandmother and another paid $400 to her grandfather who had taken out 
the loans for the purchase of the cars. One feared that her grandfather might pass away 
before she paid for the car, therefore she was paying him a large amoimt in an effort to 
indicate to him she was keeping her promise to pay him back.
Table 28 illustrates the most costly expenditures made by the adolescent focus 
group participants. For the majority of the adolescents (21), clothes had been their most 
expensive purchases ranging in price from $200 to $375. The adolescent who spent 
$375 on clothes did so after urging her father to allow her access to her savings account. 
Upon receiving that money, she proceeded to a local clothing store and immediately 
spent all her savings. Three adolescents spent between $100 and $160 for tennis shoes. 
Two respondents bought pagers at $130. Two adolescents bought cars. One was 
repaying a grandparent $150 per month for her car, and the other was paying a 
grandparent $400 per month for hers. Two participants bought shirts for $68 each. One 
of these two participants bought the shirt for herself because it bore a designer name, 
and the other bought the shirt as a gift for a boyfriend. A waterbed for $1,000 was the 
most expensive article for one adolescent. She was content with the purchase because, 
she reported, it was good for her back. One adolescent purchased a stereo as a gift for a




Clothes - $200 to $375 21
Tennis shoes - $100 to $160 3
Pager-$130 2
Shirt - $68 2
Car 2
Waterbed - $1,000 1
Stereo - $300 1
Herringbone necklace - $500 1
Jacket - $125 1
Uniform (dance team) - $149 1
Laptop computer - $2,000 1
VCR - $80 1
Class ring - $327 1
Book - $23 1
CD’s (compact disks) - $45 1
boyfiiend for $300. One respondent spent $500 for a gold chain as a gift. One 
respondent bought a “Starter” jacket for $125 only to see them same jacket for half the 
price the following week. One focus group participant had paid $149 for a dance team
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uniform she had been required to purchase. One participant bought a laptop computer 
for $2,000. This was the most costly expenditure of any of the respondents. The most 
costly expense for one adolescent was a VCR for $80. Another respondent paid $327 
for her class ring. She lamented the idea that she may wear the ring for only one year. 
The most expensive item purchased by one adolescent was a book for $23 she bought as 
a gift. One respondent spent $45 on what she referred to as a music shopping spree 
when she bought several compact disks.
In an attempt to discover the adolescents’ knowledge regarding what expenses 
their parents paid for, the question, "What do parents spend their money on for you?" 
was asked. The answers to that question are shown in Table 29. Half of he focus group 
participants (20) reported shelter as one of the expenses provided by parents. Food was 
the parental expenditure mentioned by 17 respondents. School supplies, trips, and 
activities were noted by eight adolescents as expenses paid by parents. Five adolescents 
felt they were contributing significantly to the household expenses by working. They 
therefore thought they were working to support themselves within the household or that 
their contributions were reciprocal. Utility bills were reported by four respondents as 
the responsibility of parents. Personal care was reported by three adolescents as 
provided by parents. Two adolescents recognized that medical and automobile 
insurance was taken care of by parents. Two respondents reported their parents paid for 
the clothes they wore at church. They remarked their mothers did not care for their 
daughters' selections in clothing for church services so these parents provided suitable 
selections. Two adolescents had cars provided or made available to them by parents.
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Church activities such as trips and retreats were paid for by parents o f two adolescents. 
One adolescent recognized that her parent provided her with furniture.
Table 29




School supplies, trips & activities 8








Table 30 depicts adolescents' responses to the question "What do you do with 
the extra income you receive?" The extra income mentioned is money received as gifts 
or as extra earnings for additional jobs. Of those adolescents who reported receiving 
extra income, nine said they saved that income, seven said they spent it, and three said 
they spent some and saved some.
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Table 30




Spend some/bank some 3
Regarding credit card possession and use the questions asked were "Do you have 
a credit card or ever used your parents’?" "If yes to either, who pays the bill?" and 
"Have you ever received an application for a credit card?" The responses to these 
questions are shown in Table 31. Most (36) of the respondents did not have credit 
cards. When asked this question, each "No" was delivered as a quick response 
accompanied by groans, as though possessing credit cards would be difficult. Several 
(15) of these adolescents made comments such as "I could never handle it. I can barely 
hang on to my money as it is." Four respondents had credit cards. Two held "Discover" 
credit cards. In one case, the adolescent's father used her "Discover" card to charge 
items and had her sign the receipt. Another adolescent with a "Discover" card was in 
"serious" debt. She also held a "Maison Blanche" department store credit card she was 
attempting to pay the balance on. The fourth adolescent had a credit card for another 
department store. Each of these four was responsible for any charges they created on 
their charge cards. Seven adolescents occasionally were allowed to use their parents' 
credit cards with restrictions. Six o f the seven respondents paid for the debts they
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created in charging items on those cards. One of the seven respondents reported "It's 
their (her parents') credit card, so they pay for it." Fourteen other adolescents had 
Table 31











App lications received 14
received applications by mail or were contacted by telemarketers regarding credit cards. 
The applications and telephone calls represented J. C. Penney, Discover, Visa, 
MasterCard, American Express, and two local department stores. None o f these 14 
adolescents planned to apply for these cards.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
87
Environment
The environment relates to the surroundings in which the adolescents live and 
work. The environment includes the home, school, the workplace, and acquaintances.
Table 32 depicts the results o f  the question "Where do you work?" Sixteen of 
the adolescents worked in fast food restaurants which serve hamburgers, sandwiches or 
fried chicken. Seven respondents worked in pizza restaurants. Four adolescents worked 
in grocery stores. Two respondents were employed in restaurants, two in movie 
theaters, and two in clothing stores. Seven participants were employed in other 
Table 32









establishments. Two of these seven were in drug stores, two in insurance agencies, one 
in a school board office, one in a dentist's office, and one in a business that made and 
sold cookies.
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Table 33 indicates the earnings of the focus group participants. Their earnings 
ranged from $50 to $350 biweekly. Five of the adolescents made between $50 and 
$105 biweekly, nine made between $106 and $150 biweekly, fourteen made between 
$151 and $200 biweekly, nine made between $201 and $250 biweekly, two made 
between $251 and $300 biweekly, and one made over $300 biweekly.
Table 33





$201 - $250 9
$251-$300 2
$301-$350 1
"Do you have any other sources of income?" was a question posed to focus 
group participants. As shown in Table 34, twelve respondents said they received money 
from their parents. Nine respondents had extra income from gifts for holidays and 
birthdays. Three adolescents received money from other relatives. Three participants 
earned extra money babysitting or doing household chores. Three participants received 
money from their grandparents. Two adolescents received money from friends and/or 
boyfriends when they "needed" it. Two respondents had earned extra income modeling.
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Two participants received social security checks and two respondents were supported by 
child support checks from their fathers. One adolescent received money from the 
Upward Bound Program at a state university. One adolescent received earnings from 
Table 34
Do vou have anv other sources of income?
Responses N
Parents 12








Upward Bound Program 1
Hairstyling 1
Surrogate father 1
hairstyling she occasionally did. One participant received money from someone she 
referred to as her "siurogate" father.
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Table 35 depicts the persons accompanying the respondents on their shopping 
expeditions. Friends accompanied 14 of the adolescents when they went shopping. 
Mothers went with nine of the participants when shopping. Six adolescents were 











respondents went shopping with their sisters. Two participants shopped with aunts, and 
one adolescent was accompanied by her dad. This adolescent's dad also determined her 
spending.
The focus group participants shopped in a variety of stores. Thirteen 
adolescents shopped in the retail stores in the local mall most often. The specific stores 
and the number of adolescents who shopped in them is illustrated in Table 36. Nineteen
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Table 36














Barnes and Nobles 1
Wet Seal 1
Discount: Clothes Tyme














Hi-Lo Auto Parts 1
adolescents shopped in discount stores most frequently. One participant reported 
shopping most often at a discount auto parts store called Hi-Lo Auto Parts.
When asked "Where are you putting savings?", the majority (16) of the 
respondents reported the bank. Of these sixteen adolescents, only two had selected their 
own banking facilities. The others had their banks chosen by their parents or were 
strongly encouraged by their parents to bank in the same banks. Two respondents used 
Table 37
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their parents as a "bank" of sorts, and one adolescent kept her savings in her bedroom at 
home.
Of those respondents who bank, 11 have savings accounts. Five had checking 
accounts. Table 38 illustrates these results.
Table 38




Table 39 illustrates the manner in which respondents decided where to bank. 
Fourteen adolescents had their banking facilities selected for them by their parents. One 
adolescent selected her own bank because it had free checking and was close to her 
work. The other respondent who chose to bank in an institution other than the one 
which her parents used did so as a matter of convenience in regards to the bank's 
proximity to her work.
Table 39
How did vou decide where to bank?
Responses N
Parent set it up 14
Bank closest to work 1
Set it up on own 1
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Role models for many (9) of the respondents were their mothers. Fathers of six 
of the adolescents taught them how to handle their money. Five adolescents reported not 
having any role model for handling their finances as shown in Table 40. Three 
respondents modeled their spending and savings habits after their grandparents. Two 
adolescents learned firom both their parents how to handle money. Two adolescents 
learned financial management from aunts. One adolescents learned money management 
from a step-parent, one from an uncle, and one from a sister who was also her guardian. 
Table 40











The greatest influence on the majority of the respondents (19) in terms of 
balancing work, school, and social life was school as shown in Table 41. According to 
one of these adolescents, "McDonald's isn't going to give me a high school diploma. I
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have to study. School first, McDonald's later." Six respondents reported their balance 
was determined by their work schedules. Three participants felt they were unable to 
achieve that balance and that work, school, and social time "do not mix." Two 
adolescents were forced to achieve a balance by their limited transportation. One 
adolescent had her work, school, and social life balanced by her father.
Table 41




Work/school/social don't mix 3
Transportation 2
Limits set by parents 1
Results o f A Priori List 
Table 42 illustrates responses given by the focus group participants in terms of 
the a priori list o f possible responses given by participants related to their level of 
cognitive development. In terms of concrete operational thinking, 35 respondents had 
no knowledge of an accurate account balance although some stated they kept mental 
records of a balance. One adolescent did not seem to care about that balance. The 
parents of three participants still controlled their checking and/or savings accounts.
There were 23 adolescents who had difficulty fitting into the world of work due 
to the fact that they had problems getting along with co-workers or those in authority.
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Nine participants took time off work because they felt they had other obligations which 
took precedence over work. Sixteen adolescents missed school because they were too 
fatigued from their work schedules.
Two participants were unable to predict their finances realistically hoping that 
marrying rich husbands would cure their financial ills. One adolescent had her parents 
pay for charges she made on their charge card. A total of 39 adolescents did not have 
full knowledge o f what their parents provided for in terms of financial support. More 
than one-fourth (13) o f the respondents felt their parents should financially have to 
provide for them. One adolescent paid $400 a month on a car note to her grandfather.
She only earns $350 per month. She is constantly having to ask her parents for money.
The majority o f the adolescents (35) spent their earnings on designer clothes, 
expensive footwear, and electronic equipment. Most o f the respondents (38) felt they 
had to buy when shopping. Only one adolescent, however, bought on impulse while the 
others had an idea of what they wanted to buy before shopping.
At the formal operational level, only four adolescents actually knew the balances 
on their accounts, whether they were checking or savings. Only 9 adolescents had 
savings accounts and only one of these had actually researched banks to find one she felt 
was appropriate for her banking needs. All 40 respondents, however, did have goals for 
the future and were able to give financial tips to others. Most o f the adolescents (38) 
were able to realistically predict their finances in 5 and in 10 years. Five adolescents 
paid their debts whether it had been charged to their own accounts or on their parents’ 
accounts. Only two adolescents knew details of what their parents provided in terms of 
financial support.
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The ability to fit into the work world was reported by less than half the number 
o f respondents (n = 17). There were 31 adolescents who arrived at work in a timely 
manner, following their set work schedules. Of these, 8 respondents did their homework 
before socializing.
Five adolescents were careful o f spending as reported through focus group 
interviews. A total of 38 shopped with some type of list whether it was real or imagined, 
and these adolescents appeared to shop with a purpose. However, they felt they had to 
buy when shopping. Five adolescents kept some type of record of the money they made, 
spent and saved. Only one adolescent researched her purchases. A few (9) participants 
bought out of necessity or what they perceived as a “need.” All 40 participants realized 
they were not ready to support themselves and that their income was not enough to do 
so.
The results compiled in this table indicate that none of the adolescents are using 
formal operational thinking at all times. Those adolescents that displayed some formal 
operational thought were not consistent in their thinking, drifting from concrete 
operational thinking to formal operational thinking and back again.





Unbalanced checking, no knowledge 
of accurate account balance 
Doesn’t care








Unable to give financial tips to others 
Difficulty fitting in with world of
work 23
Not at work on time 
Doesn’t call in when sick 
Takes time off school because tired
or out late night before 
Misses work 
Unable to predict finances 
Or is unrealistic 
More than 20% debt level
Charge accounts parents may not 
know about 
Parents pay for debts 







Spends money on designer clothes, 
expensive footwear, clothing, 
electronic equipment 35
Must buy when shopping 38
Buys on impulse, easily persuaded 
by fiiends, advertising 1
Buys to be like fiiends






Researched where to put savings 
Goals for future
Has goals, saves for goals/“rainy 
day”
Able to give financial tips to others 
Able to fit into work world 
Gets along with coworkers 
Gets to work on time 
Calls in when sick 
Able to balance work and school
Does homework rather than 8
socializes
Predicts finances realistically 38
No more than 20% debt level








Know what parents pay for 
Careful o f  spending 
Budgets
Shops aroimd, researching buys 
Goes shopping with some type 
list, real or imagined 
Shops only when has purpose, or 
at least not tempted 
Keeps record of $ made, spent, 
saved
Researches purchases, suspicious of 
advertising 
Buys out o f necessity 
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CHAPTER 6 
DISCUSSION AND CONCLUSIONS 
An exploratory study of the consumer behavior of working adolescent females 
was conducted using focus group interviews. Based on cognitive development and 
consumer behavior theories, the objectives of the study were to (a) examine the spending 
and saving patterns of working adolescents in Louisiana; (b) examine sources and 
amounts of income received by adolescents in the work force; and (c) identify the 
cognitive processes used by working adolescents to decide their consumer behavior. As 
presented in the review of literature, the results of the current study will be discussed by 
the following areas: (a) working adolescents; (b) consumer behavior o f working 
adolescents; and (c) cognitive development of adolescents. Comparisons to the limited 
number of past empirical studies will be made. Also in this chapter, additions to the 
existing literature provided by this study on the consumer behavior o f working 
adolescents will be discussed. The rich and unique data collected in this study reflected 
the affect, cognition, behavior and environment which are critical components forming 
cognitive development and consumer behavior as identified by Piaget (1972, 1976) and 
Peter and Olsen (1996). The relationships among these components, according to Peter 
and Olsen (1996), determine the individual’s consumer behavior. The individual or 
consumer in this research project was the working adolescent. The results of the 
investigation demonstrate an interaction among the components which form the 
consumer behavior finmework.
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Working Adolescents 
Adolescents o f middle income backgrounds are more likely to work than those 
from low income families, as noted by Bedenbaugh and Garvey (1993). The results of 
this research project on the consumer behavior of working adolescent females indicated 
a majority of respondents (n = 28) coming from middle socioeconomic status families. 
Bedenbaugh and Garvey (1993) and Meeks (1993) reported that more white females 
were more likely to work than were African-Americans. Contrary to their findings, the 
majority of the respondents (n = 25) in this project were Afiican-Americans. Meeks 
(1993) also established that students with “B” and “C” grade point averages were likely 
to work. Support for these findings was supplied in this investigation, as 34 out of 40 
respondents had “A,” “B,” or “C” grade point averages. These 34 respondents were also 
pursuing college preparatory courses in their high school curricula. They also predicted 
they would be in college in five years, with three of these planning to continue into 
graduate studies. Meeks (1993) also found that more 17 and 18 year olds than 15 or 16 
year olds were employed in the formal job market. In contrast, more than half the 
number (n = 22) of research participants in this research project were 16 years of age, 
and 18 respondents were 17 years of age. Bachman and Schulenberg’s (1993) surveys 
indicated that 38% of female students employed worked more than 20 hours per week. 
These results are supported by this investigation as 14 out of the 40 respondents (35%) 
were working more than 20 hours per week.
Thompson et al. (1991) found that paid work is the norm for high school 
students. According to statements made by three focus group participants, turning 16 
years of age meant going to work as though it was a rite o f passage. The reason most of
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the adolescents (n = 13) cited as their reason for going to work was to have extra money 
to buy “things.” According to Bedenbaugh and Garvey (1993), working teaches skills 
which include building character, accepting social responsibility, and the value of 
money. This research, however, yielded information from only seven respondents who 
began working to learn to accept responsibility and become independent. It should be 
granted that in offering advice to other prospective working adolescents, 15 respondents 
most often suggested saving and/or managing their money due to problems they had 
experienced in doing so themselves. Meeks (1993) suggested that employment provides 
adolescents with a real world environment, requiring them to come in contact with 
people of different ages and income levels. While this suggestion was supported in the 
investigation on the consumer behavior of working adolescent females, many o f the 
respondents (23 out of 40) had difficulty getting along with co-workers and/or 
management due to policies or age differences.
Mortimer et al. (1993) identified sources which indicated that employment for 
adolescents is associated with self-reported punctuality, dependability, and personal 
responsibility. Cress (1992) also found employment was viewed by adolescents aS the 
chance to establish good working relationships, to leam job skills and good work habits, 
and to avoid the “street”. By contrast, the current research project revealed that 16 
respondents had missed at least one day of school due to feeling tired after working.
One of these adolescents had missed 63 days of school due to fatigue experienced from 
working. There were nine respondents who skipped or rescheduled work in order to 
balance their schedules of combining work, school, and social time. One respondent 
did report working as the “way to stay out of trouble.”
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Adolescents work because their friends are working, reported Bedenbaugh and 
Garvey (1993), thus providing an avenue for sociahzing. Contrary to Bedenbaugh and 
Garvey’s (1993) findings, only three respondents in this research project began working 
because their friends were employed. Of the forty adolescents interviewed, eight had 
given up time with friends to be able to work which contradicts the results o f 
Bedenbaugh and Gar/ey’s (1993) research. There were three adolescents from this 
group whose group of friends had changed due to the fact that they worked. They were 
forced, in essence, to befriend other adolescents who were working, though not in the 
same jobs.
In summary, the majority o f the 40 adolescents participating in the focus group 
interviews on the consumer behavior of working adolescents were 16 years old. These 
16 year olds were in the 11th grade and most were African-American. These mostly 
middle SES adolescents were employed primarily in fast food establishments and 
worked 16 to 20 hours per week earning $151 to $200 biweekly. Almost all of the 
respondents were enrolled in college preparatory curriculum tracks in their high school 
and had between 2.0 and 2.4 GPAs. More than half of them had missed one to five days 
of school in one school year due to work.
Consumer Behavior of Adolescents
The decision for adolescents to work today does not usually include providing 
support for the family, according to Bedenbaugh and Garvey (1993). Only one o f the 
respondents interviewed reported seeking employment to help provide support for her 
family which supports Bedenbaugh and Garvey’s (1993) findings. There were two other 
adolescents who reported making contributions to the family finances by paying bills.
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but not on a regular basis. Steinberg et al. (1993) found that income earned by most 
adolescents was used to purchase discretionary items. According to Bachman (1983), 
three out of four teens spent their earnings on stereos, clothes and entertainment. The 
majority of purchases made by adolescents in this study were clothing, shoes, grooming 
and personal products, entertainment and gifts. Two adolescents spend their money on 
car notes, three on automobile insurance, and five on gasoline. Thompson et al. (1993) 
noted that most high school students now work to enjoy personal luxuries. Bailey 
(1992), O’Neill (1992) and Pritchard (1989) found it was not unusual for a 16 year old to 
earn $250 a week and spend those earnings on car expenses, designer clothing, and 
videotapes. Bachman (1983) and Pritchard (1989) referred to this experience as 
“premature affluence.” Results from the current research project support findings from 
research by Steinberg et al. (1993), Thompson et al, (1993), Bailey (1992), O’Neill 
(1992), Pritchard (1989), and Bachman (1983). Mortimer and Finch (1996) presented a 
different view of adolescents’ use of money, reporting a significant number of 
adolescents who gave money to their families and paid for school expenses. By contrast, 
the adolescents in this study on the consumer behavior of working adolescent females 
earned from $25 to $175 per week and spent their income on personal luxuries.
More than half the number of adolescents had spent at one time between $200 
and $375 on clothing, as much as $160 for a pair of tennis shoes to wear to school, $500 
for a gold chain as a gift for a boyfriend, and $300 for a stereo as a gift to a boyfriend. 
One adolescent spent $2,000 to buy a laptop computer for herself. These findings are 
similar to those o f Pritchard et al. (1989) who reported that almost 60% of the 
adolescents she surveyed spent more than one-half of their income to “buy and do
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things,” and over 30% spent their income on car expenses. Of the respondents 
interviewed in this study, 13 sought employment to have money to buy “things.” An 
additional six adolescents were earning money to spend on car expenses. Only two 
respondents reported using earnings to pay for school expenses, and three adolescents 
reported using earnings to contribute to the family income in some manner, contrary to 
the findings of Mortimer and Finch (1996).
A survey conducted by Bachman (1983) indicated that nearly two-thirds of 
respondents had saved some of their income for college. By contrast, only six out o f the 
forty focus group interview participants in this study were saving their earnings for 
college or vocational training. Of the group, only 10 were saving money. This niunber 
constituted only one-fourth the number of focus group interview participants. The extra 
income earned by the adolescents was saved by only nine of the respondents. Pritchard 
et al (1989) and Steinberg et al. (1993) stated that adolescents who saved their money 
had parents who saved also. It was not possible to find whether there was a correlation 
in this research project between adolescent savers and their parents who saved. Most 
(n = 18) of the adolescents modeled the handling o f their finances after their parents’ 
habits. This would seem to indicate that if their parents saved, they saved There were 
only a few (n =11) who saved. Of these 11, three were pressured by their parents to 
save. Conversely, those who had parents who saved were not necessarily savers. 
According to Pritchard, et al. (1989) and Steinberg et al. (1993), adolescents who saved 
were predominantly white. The reverse was foimd in this project as the adolescent 
savers were predominantly African-American. Family income was not related to 
adolescent saving in this project, which supports similar findings by Pritchard et al.
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(1989) and Steinberg et al. (1993). Adolescent spending and saving patterns in this 
study fail to support competent cognitive and consumer behavioral development as 
described by Greenberger (1984). All 40 of the respondents in the research project on 
the consumer behavior of working adolescent females appeared to display 
predominantly concrete operational thinking.
To summarize, behavioral processes included such actions as work 
responsibilities, income, purchasing, and record-keeping. Most of the respondents felt 
comfortable working with adults on the job and were treated as equals. Some of the 
adolescents kept records of their income only by collecting their paycheck stubs.
Several respondents spent all o f their earnings. Apparel items ranging in price from $40 
to $160 were by far the items most frequently purchased by the adolescents. The 
respondents’ most expensive purchases were primarily in the area o f apparel. Desire for 
merchandise drove the selections for most adolescents. With extra income received 
from parents, the respondents saved some and spent some. This extra income was 
usually in the form o f allowances or financial assistance. To their knowledge, the 
majority of the adolescents’ parents paid mostly for shelter and food.
Cognitive Development of Adolescents 
The cognitive development of adolescents was examined by two means in this 
research study. Primarily, the cognitive development of adolescents was assessed 
through responses to questions posed in the focus group interviews. As corroborative 
evidence, however, additional information was assessed. This information included 
students’ class grades and high school curriculum track. According to Piaget (1976), 
people employ the highest stages of thinking they possess primarily in their areas of
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strongest interest. Because the majority o f respondents (n = 32) enjoy shopping, even 
describing the exercise as a “thrill” or a “high”, the question should be asked, why then 
are they not employing formal operational thinking if they are able to think on that level. 
Piaget (1976) and Elkind (1978) observed egocentrism in adolescents which prevented 
them from making appropriate decisions. Pseudostupidity is demonstrated by 
adolescents when, in spite of their knowledge, do not possess the experience needed to 
think through potential consequences of their actions (Elkind, 1978; Piaget, 1976). 
Pseudostupidity was exhibited in this research study by the adolescent who kept close 
track o f her earnings and spending so that she would not overspend. In this case, she 
indicated that she knew the value o f budgeting her money. In spite o f this knowledge, 
she made expensive purchases yet experienced regret in having spend her money. She 
consistently bought expensive tennis shoes and regretted spending the $130 to $160 she 
spent on the shoes. Pseudostupidity is an indication that adolescents have not yet 
reached formal operational thinking.
Egocentrism, identified by Piaget (1976) and Elkind (1978), was also in evidence 
to some degree as three respondents declared that turning 16 years of age equated with 
time to get a job. The “event” o f getting a job is important because it was considered a 
rite o f passage and provides evidence for beliefs such as “I’m responsible” or “I’m 
adult” (Okun & Sasfy, 1977). Their lack of ability to think rationally in this case 
although previously demonstrating signs of formal operational thought indicates their 
lack of experience in the formal operational stage of thinking.
As evidenced by the fact that the majority of the expenditures made by 
respondents in this study were on apparel, this project indicates support for research by
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Piaget (1976) and Elkind (1978) regarding egocentrism. Focusing on apparel indicates 
adolescents’ concern for their appearance or egocentrism. This egocentrism, manifested 
as the personal fable, would also account for the lack of use of formal operational 
thinking on the part o f these adolescents. Therefore, the results of this research study 
demonstrate egocentrism in adolescent, an indication that adolescents have not fully 
reached formal operational thinking.
Based on cognitive development theory, Piaget (1972, 1976) identifies formal 
operational thinking as the highest level o f thinking. Those individuals who do not 
operate at that level may not be mature in every respect of cognitive development. In 
terms of consumer behavior and the world o f work, the respondents in this project are 
not prepared for the adult workforce and for handling earnings from that world of work 
as is demonstrated in Table 43. All 40 adolescents indicated concrete operational 
thinking in responses to the majority of the questions. All 40 adolescents indicated 
formal operational thinking in responses to seven or fewer questions. Because formal 
operational thinking results in actions being firmly planted in formal operational 
thought, the adolescents’ responses indicate they are still in concrete operational 
thinking. The progression to formal operational thinking differentiates the consumer 
behavior of adolescents from that of children or formal operation adults. As observed in 
this research, none of the adolescents are fully in formal operational thinking.
The results o f the consumer behavior of the adolescents in this research study 
support Piaget’s work. In reporting affective processes, the respondents liked the money 
they earned somewhat more than they enjoyed working, and the majority of them 
enjoyed shopping. The adolescents expressed mixed feelings regarding purchasing
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Table 43

















102 25 1 202 22 4
103 24 2 203 22 4
104 23 3 204 21 5
105 23 3 205 20 6
106 23 3 206 21 5
107 14 8 207 23 3
108 13 9 208 25 1
109 23 3 209 23 3
110 21 5 210 19 7
111 25 1 211 24 2
112 20 6 212 22 4
113 23 3 213 22 4
114 19 7 214 23 3
115 25 1 215 21 5
116 23 3 216 23 3
117 23 3 217 22 4
118 22 4 218 24 2
119 22 4 219 25 1
120 25 0 220 22 4
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decisions including confusion, thrills, and satisfaction. The majority of the adolescents 
regretted overspending on large purchases indicating their lack o f  ability to plan or 
concrete operational thinking. The ability to plan is an indication o f formal operational 
thinking. There were also mixed feelings concerning how it felt to save money. 
Expressions ranged from feeling good about it to frustration at not being allowed to 
withdraw any of their savings due to restrictions on their accounts. Some of the subjects 
accepted the balance they were required to create to combine work, school and social 
time, but some were dismayed or unhappy over the loss of time with friends in order to 
strike that balance. Many were satisfied with their most expensive purchases, but some 
expressed feelings of regret. A large number of the respondents accepted parents’ 
financial support as an expectation while some felt guilty or preferred independence and 
others enjoyed that support. These results indicate the stage o f cognitive development 
for these adolescents is concrete operational.
Cognitive processes for the respondents included making decisions on purchases 
and planning for the future. The responses to questions relating to these processes 
indicate support for Piaget’s work. The greatest influence on purchases for the 
respondents was how they thought the item looked and fit, an example of egocentrism. 
The process the majority o f the adolescents followed was to asked themselves if  they 
really wanted the item or items. The reason for this process o f purchasing was to get 
what they really wanted, an example of concrete operational thinking. Postponement of 
gratification would have indicated formal operational thinking. Some of the subjects 
planned their savings by putting aside a specific amount of their earnings regularly and 
making at least a mental budget. A few adolescents were saving money for college
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vocational training and a few others were saving to buy cars. Many adolescents missed 
or rescheduled work to balance work, school and social time. Others gave up their social 
time to create that balance. A number of the subjects were working to have extra money 
to buy what they thought they wanted. Some participants sought employment to 
demonstrate responsibility to their parents. These responses indicate a lack of formal 
operational thinking.
Many of the adolescents experienced no change in their grades since they began 
working, but a few admitted their grades had dropped. Some felt their grades had 
improved because they organized themselves better since beginning work. The majority 
felt that their school was a first priority, however, the majority held a C average. This 
information on the adolescents’ GPA provides corroborative evidence, due to their GPA, 
that the majority o f the adolescents have not intellectually achieved formal operational 
thinking. The majority o f the adolescents advised others to save and/or manage their 
earnings. In planning for their future, most of the subjects planned to be in college in 5 
years, and to have good jobs in 10 years. The ability to realistically consider the future 
can be accomplished in formal operational thinking. According to Piaget’s research, the 
responses to questions relating to cognitive processes by adolescents in this research 
study indicate their cognitive development to be in the concrete operational thinking 
stage.
Additions to Existing Literature 
As reviewed, there is very little research on the consumer behavior of working 
adolescents, and no qualitative studies conducted on this topic were found. Therefore, 
through focus group interviews new information was revealed that had not been
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collected before. This information wiU be discussed in this section as related to the 
components o f affect, cognition, behavior, and environment.
Affect
Among this information was data on affective processes used by working 
adolescents in handling their earnings. Affective processes include feelings. The 
majority (32 o f 40 respondents) enjoyed shopping, describing is as a “thrill” or a “high” 
for some. Feelings regarding viewing purchasing options, making purchasing decisions, 
and making actual purchases indicated that more than half the respondents reported 
feeling good, happy, hopeful and “chills.” While nine respondents felt good about 
saving, five subjects felt it “burned a hole in my pocket”. It made five subjects feel 
independent or responsible. One fourth the number o f subjects were disturbed by the loss 
o f time with friends they experienced while working while the another one-fourth 
accepted the requirement for striking a balance among working, school and social times 
as commonplace. Sixteen subjects felt satisfied with their most expensive purchases, 
some of which ranged from $200 to $500. More than one-fburth the number of subjects 
(13) felt they accepted their parents’ financial support as a normal expectation. In 
summary, these responses exhibit egocentrism and pseudostupidity which indicate a lack 
of transition to formal operational thinking. The adolescents in this research study, 
therefore, are not yet in formal operational thinking.
Cognition
Cognitive processes include the ability to think through problems and to plan. In 
terms o f identifying why they used the processes they used in making purchases, more 
than 20 subjects were unable to do so. Eleven reported using the processes they did to
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“get what I wanted.” Only 12 participants saved specific amounts of their earnings 
and/or budgeted their income. The majority of the respondents displayed some ability to 
plan for the future by offering advice to potential working adolescents. The advice 
offered most often was to leam to save or manage money. Another display of future 
thinking was the ability of all 40 subjects to consider their respective futures in 5 years 
and in 10 years. Although two respondents predicted they would marry rich husbands, 
the majority presented fairly realistic goals. While there were some instance o f planning 
displayed by the adolescents in this research study, the majority of the respondents 
exhibited an inability to plan for the future. Because planning is an essential part of 
formal operational thinking, these adolescents are not yet in formal operational thinking. 
Behavior
The behavior of the adolescents are those observable actions. The majority of 
the respondents in this study were able to identify food and shelter as obligations paid 
for by parents’ financial support. They failed to consider behaviors of the adult work, 
with a few exceptions, such as paying for medical and automobile insurance and 
household utilities and insurance which were all taken care of by their parents. The lack 
o f consideration of these behaviors indicate their lack of preparation for the adult world. 
Sources of extra income available to some adolescents was discussed in terms of what 
was done with that income. Of those who received extra income, half the number of 
respondents saved that income and half spent it. In summary, the behaviors such as the 
inability to save or to postpone gratification indicate concrete operational thinking rather 
than formal operational thinking. These adolescents, therefore, are not yet in formal 
operational thinking.
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Environment
The environment refers to the workplace of the adolescent, the home, the school, 
and other influences on the adolescent such as parents and peers. As anticipated, there 
was not a great deal of new information revealed through the focus group interviews 
regarding the environment of the working adolescent. This topic has been studied to a 
certain degree in previous research studies. In this project, respondents reported new 
information regarding sources of extra income and primary influences regarding how 
they balanced working, school, and social time.
Extra income usually came from parents or other relatives. A few (3) received 
income from others sources. Two o f these received money from friends or boyfriends 
and one received money from someone she referred to as a “surrogate” father. The 
primary influence on how adolescents balanced work, school, and social time was 
identified as school work for almost half the number of respondents. The work schedule 
did influence six of the respondents. In summary, the environment affecting the 
respondents were parents and friends. This would indicate concrete operational 
thinking. School was a primary influence on their balance of time, an indication of 
formal operational thinking.
In conclusion, the affective and cognitive processes, consumer behavior and 
environment of the working adolescents in this study support Bachman's (1983) idea of 
"premature affluence," describing the earnings of adolescents as what the adolescents 
view as a large amount of cash. His ideas also describes these adolescents as being less 
than planful in their use of earned income as were the working adolescents in this 
research project. The data collected in this research study regarding the components of
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affective and cognitive processes, consumer behavior and environment also indicate, 
according to Piaget's theory of cognitive development, that adolescents are not prepared, 
by virtue o f their lack (or inability) of formal operational thinking to enter the work of 
work or to handle their earnings from that work in a mature maimer.
A strength of this study is that it is based on cognitive development and 
consumer behavior theories. These theories identify the affective and cognitive 
processes, behavior, and environment of this population. The adolescents expressed 
enjoyment over participation in something important which was also flm. One of the 
strengths of focus group interviews is in making the respondents feel important due to 
the interest o f the moderator.
There are several limitations to this study. In focus group interviews, 
participants are not randomly selected, but are selected to form as homogeneous a group 
as possible which allows for more accurate responses due to comfort on the part of the 
respondents in being among their peers. The participants were recruited in the 
respective schools by faculty members and school administrators to identify the 
appropriate age group (16 and 17 year olds), SES (low and middle), employment status 
(part-time employment) and gender (female). Also a limitation was the population 
drawn from was one city in southeastern Louisiana. Thus, caution is warranted when 
generalizing the findings to the U. S. population of working adolescent females.
The 12 focus groups constituted a small sample size o f the target population.
Once again, caution must be taken not to generalize these results to all individuals within 
this population. The results, however, were consistent with more current findings from 
other studies o f the consumer behavior of working adolescents (Bachman, 1983; Bailey,
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1992; Mortimer & Finch, 1996; Pritchard, et al., 1989; Steinberg et al., 1993; Thompson 
et al., 1993; O’Neill, 1992).
Third, adolescents tend to "perform" for an imaginary audience (Piaget, 1976 & 
Elkind, 1978). Therefore the responses to some of the questions in the focus group 
interviews may have been biased. Their responses, however, seemed sincere and 
individualistic to the research team.
Despite the limitations of this study, valuable and rich qualitative data has been 
obtained regarding the consumer behavior of working adolescent females. Additional 
research should be conducted in the same vein with working adolescent males. There is 
limited current information regarding working adolescents, particularly their consumer 
behavior. Therefore, in an effort to educate adolescents and their parents regarding this 
premature affluence, additional subjects should be interviewed to ensure this information 
represents the population.
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SUMMARY AND RECOMMENDATIONS 
Premature affluence has been a problem as is evidenced by Bachman (1983) and 
Pritchard et al. (1989). As previously discussed, very little work has been done on this 
in terms of research in the past decade. This study explored the consumer behavior of 
working adolescent females to determine whether they are cognitively prepared by 
examining the affective and cognitive processes, behavior, and environmental factors of 
this population. The cognitive development of adolescents was examined by two means 
in this research. Principally, the cognitive development of adolescents was assessed 
through focus group interviews. As corroborative evidence, information including 
students’ class grades and high school curriculum track was also assessed. Piaget's 
theory of cognitive development and consumer behavior theory guided the questions 
used in the focus group interviews. The results of the focus group interviews yielded 
insights regarding the affective and cognitive processes, behavior, and environment of 
today's working adolescent females and the adolescents' individual stages of cognitive 
development.
The results of this research study indicate that adolescents are not yet ready for 
the adult world of work nor are they prepared to handle the earnings they receive from 
that work. However, trends indicate that the number of adolescents working part-time 
continues to grow. Consideration of the results of this study may be important in 
regards to this trend. These results may be used to develop consumer education 
materials, programs, and strategies for adolescents and their parents from a cognitively 
appropriate approach. For the majority of adolescents, according to the results of this
116
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research study, their lack of formal operation thinking would imply appealing to 
concrete operational thinkers and building up to formal operational thought. These 
materials and strategies would be of particular use to teachers, counselors. Cooperative 
Extension faculty and other educators in classrooms or informal educational settings. 
Specific recommendations include the following:
1. Provide information on financial budgeting. Exercises and assignments may be 
developed to aid adolescents in preparing viable budgets relative to their earnings 
and to their level of cognitive development and building into formal operational 
thinking.
2. Provide information on establishing a good work ethic, work relationships, and 
responsibility. Preparation for the workforce on these social responsibilities will 
carry these adolescents into adulthood and build a more responsible work force. 
Ideas such as showing up for work on time, identification o f legitimate reasons 
for missing work, and the importance of teamwork should be discussed with 
adolescents.
3. Get across to parents the importance of teaching the adolescent financial 
budgeting, good work ethic, good work relationships, and responsibility. 
Reinforcement on these practical skills in school, the workplace and the home 
will reinforce these abilities. These parents can be trained by Extension 
educators or credit counselors to in turn teach their adolescents. This training is 
necessary for parents due to responses by the adolescents in this research study 
that their parents are their role models for handling their earnings. If parents are
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
118
financial role models yet adolescents are not handling their money well, there are 
indications that parents need the training as well.
4. Teach parents how to manage their finances. The majority o f adolescents model 
their handling of finances after parents or guardians. Poor skills learned at home 
are used in the work environment as well. The skills needed to manage finances 
also could be taught by Extension educators or credit counselors in informal 
settings.
5. Encourage adolescents to wait until they are older before they work and after they 
achieve formal operational thinking. Delaying entering the workforce can give 
them more experience in formal operational thinking as well aid them in 
making appropriate decisions.
6. Provide a variety o f delivery methods to adolescents and parents as they may 
require different approaches to learning consumer behavior and financial 
management. Appropriate delivery methods are necessary as individuals leam 
differently. Some individuals prefer tactile approaches, some are visual learners, 
and others are auditory learners. A variety of delivery methods such as role 
play, discussion, and actual experiences will enhance and reinforce learning.
7. Explore methods for teaching consumer behavior and financial management for 
adolescents and parents. Educators may develop programs, materials, etc. to 
teach financial management for adolescents.
8. Recmit and train community volunteers to teach adolescents financial 
management. Individuals may be more conducive to leaning new ideas from 
these community volunteers who would ideally be their peers. Volunteers also
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multiply the efforts of professionals and therefore information reaches a wider 
audience.
9. Use schools, organizations, churches as vehicles for education. Local
establishments make transportation easier for participants. Familiar gathering 
places may also enhance participants acceptance and willingness to leam. 
Implementation of any of these recommendations should address and appeal to 
the cognitive development of the adolescent.
Future Studies
Educational materials and strategies may be developed and tested for 
effectiveness in teaching consumer behavior to working adolescents based on the findings 
of this study. The focus group interview works well as a comfortable and enjoyable 
means for determining the cognitive developmental stage of adolescents and the affective 
and cognitive processes, behavior and environment of the working adolescent. It is 
important when working with adolescents through schools, that school officials are 
stakeholders in the research. Difficulty in getting cooperation for studies results 
otherwise.
Future studies should also include adolescent male subjects regarding their 
consumer behavior and working. Also, enlarging the population o f the current study 
would make it more generalizable. Quantitative studies could be conducted on the 
consumer behavior of working adolescents resulting in triangulation o f the investigation. 
Additionally, research into giving expensive gifts related to relationships appears to be 
warranted by examples such as that of the adolescent who bought her boyfriend a $500
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gold chain as a Christmas gift. There is potential for much research on the consumer 
behavior of working adolescents.
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APPENDIX A 
QUESTION LIST FOR WORKING ADOLESCENT FEMALES
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Question List for Working Adolescent Females
Opening Question
• What is your name, and what is one of your hobbies or interests?
Introductory Questions
• Where do you work? (on card to be completed by respondents as registration 
form)
• Tell me about your job, what you like about it? What do you not like about it?
• How many hours per week do you work? (on registration form)
• Are you paid by the week, biweekly or by month? (on registration form)
Transition Question
• How do you feel about working and making money?
Key Questions
• How do you feel about combining work, school, and your social life?
• Probe: What influences how you balance work, school, social life?
• How do you balance work, school, social life? Probe: Why? What is the most 
difficult thing about balancing work, school, and social life?
Transition Questions
• Do you keep a record of how much money you make, spend, and saye?
• Do you saye any of your money?
Key Question
• How does that make you feel? About how much money do you save per
paycheck if you do?
• Who taught you to save? Where are you putting savings? How did you decide
where to put your savings?
• How do you plan your savings?
Transition Question
What items do you spend your money on? How much do you spend on those 
items?
Do you have a credit card? What kind? Is this your or your parent’s? Who pays 
for it and items you charge on it?
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Key Questions
• How do you feel when you go shopping?
• Think of the last purchase you made and how you felt when: Looking at 
options, making decisions, making the final purchase.
• What was the largest expenditure you’ve ever made? How did you feel about that 
purchase?
• Draw a picture of yourself. It can be a simple stick figure if you prefer. Think 
of the last purchase you made. Draw an arrow toward your head in the picture, 
and beside that write what you were thinking, what steps you were taking to make 
that purchase. Draw an arrow to your heart in the picture. Write what you were 
feeling. Draw an arrow to your hand. What was the purchase? Why did you make 
that purchase? In a few minutes we’ll discuss your answers to these questions.
• Who were you with on last purchase?
• Where were you shopping?
• What influenced your largest expenditure? What steps did you take for that 
purchase? (Give example of purchase of overcoat and considerations for cost, 
weather, color, etc.) Who was with you at the time, who did you discuss the 
purchase with before or after the purchase?
Key Questions
• How much money do you make per paycheck? (to be asked on registration form)
Transition Question
• Do you have any other sources of income (parents, etc.)?
Key Questions
• If so, what are they?
How much? What is that money spent on?
• How do you feel about parents' financial support?
What do parents pay for?
• Of the money that comes from other sources, what is that money spent on, by 
you, by your parents?
Ending Questions
• Where do you see yourself financially in 5 years? In 10 years?
• Describe what you think your finances will be like as an adult.
• If you had one minute to teach younger people than yourself how to handle their 
money what advice would you offer to them?
• Is this an adequate summary? (Follows summary given by moderator)
• Have we missed anything?
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APPENDIX B 
HUMAN SUBJECTS APPROVAL STATEMENT
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IR B /IA C U C  Proposal No:
Approval D ate:__________
Expiration D ate:________
APPLICATIO N FOR USE OF H U M A N  SUBJECTS IN  RESEARCH
Investigator(s): Diane Sasser and Dr. Betsy Garrison_______________________________________________
Department: Human Ecology___________________________Phone No: 388-4141____________________
Title  o f Project: Employment o f Adolescents: Consumer Behavior Instruction or Destruction?
Objectives o f Research: The numose o f the research is to study the consumer behavior o f working 
adolescents. The objectives are to fal examine the spending and saving patterns o f working adolescents in 
Louisiana, fb) examine sources and amounts o f income received bv adolescents in the workforce, and (c) 
identify student family, and economic characteristics associated with consumer behaviors._______________
Note: Researchers are to complete items 1-8 to the best of their knowledge and with sufficient detail 
to allow reviewers to assess the appropriateness of the procedures used in this research:
In  seeking consent o f participants, information w ill be provided as follows:
1. Description of procedures to be followed involving human subjects
The data collection procedure employed in this protect w ill be the use o f focus groups. The groups w ill be 
comprised o f adolescents aged IS and 16 who are enrolled in high schools in four neighboring parishes in 
southeastern Louisiana. Interviews w ill be audio taped sessions. Five schools w ill be selected to reflect the 
target population. A recruitment letter w ill be distributed through the schools after officials at the selected 
schools have agreed to participate. The participants themselves as well as their parents w ill be required to 
sign consent forms. Participants would be assured that they are free to withdraw from the project at any 
time without penalty. See appendix for interview questions.__________________________________________
2. Description of methods to be used to maintain confidentiality o f data
Data for individual participants w ill be not be available. Individuals w ill not be identified bv name in the 
data. First names only w ill be used during the focus group interviews only to establish rapport for the 
puroose o f making the respondents comfortable during the interview process. The data w ill be discarded 
discretely when it is no longer useful for the reporting o f the findings. I f  necessary, names w ill be changed 
when reporting anecdotal information.
Rev. 9/93
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3
3. Description o f drugs, appliances or other materials to be used in the project
None___________________________________________________________________________________________
4. Description o f expected benefits to participants and society
Despite the reasoning that working offers adolescents the opoortunitv to leam responsibility, money 
management and other skills, recent research on vouth emplovment suggests that young workers may 
prematurely take on adult responsibilities without adequate coning skills. Results from this research would 
guide educators and parents in providing adolescents with skills that would prepare them for the work 
world.____________________________________
5. Description o f expected risks to participants
None__________________________________________________________________________________________
6. Description o f possible specific alternative procedures that might be used in lieu o f those proposed 
Moderator sensitivity w ill guard against fear or anxiety on the part o f the adolescents. Children who 
appear distressed w ill be returned promptly to the classroom._________________________________________
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The principal investigator pledges assurances to the Institutional Review Board as follows:
Yes No
X  Hiunan subjects w ill be volunteers
X  ___  Subjects w ill be free to withdraw at any time
X  ___  The data collected w ill not be used for any purpose not previously approved by the
subjects
X  ___  Subjects w ill be guaranteed anonymity
X  ___  Subjects w ill be informed before hand o f the nature o f their activities and responsibilities
X  ___  The nature o f the subjects' activities and responsibilities w ill not cause any physical or
psychological harm
X  ___  Individual performances w ill not be disclosed to person other than those performing the
research or those authorized by the subjects
X  ___  I f  minors are to participate, valid consent w ill be obtained from parents or guardians
X  ___  A ll questions w ill be answered to the subject's satisfaction
X  ___  A ll volunteers w ill consent by signature
8. Any exceptions o f qualifications to the above assurances must be explained below:
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REGISTRATION FORM TO BE COMPLETED BY PARTICIPANTS
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Registration Card 
Dissertation Research on Working Adolescents
Thank you for agreeing to take part in this project. All information that you provide will 
be kept confidential.
Please fill in the blanks:
1. Name (first and last)__________________________________________
2. Address
3. Date of Birth
4. Phone Number
5. Place of employment
6. How many hours per week do you work?
7. How often are you paid (weekly, biweekly or by month)?
8. How much money do you make per paycheck (gross amount, before taxes or 
other deductions)?__________________









Would you help us to leam more about the spending and saving habits of adolescent high school 
students who work part-time?
I would like to interview your child to ask questions about how he or she spends the money he 
or she has earned from working. I am also interested in your child's view of working. Your 
child will be interviewed along with approximately four other participants in a relaxed setting 
for approximately one hour. The interviews will be audiotaped to ensure accuracy in recording 
information. I am also asking for access to students' grades from their ninth, tenth, and 
eleventh grades. California Achievement Test scores, and 1996-97 school year attendance 
records. All answers are confidential. Neither your name nor that of your child's, other than his 
or her first name, will be on any of the information. Your child's first name will be used only to 
be able to establish rapport during the interview process. Information for individual participants 
will not be available. However, at the end of the study, I can send you a grouped-summary 
report.
If you do not want to help, it will not affect your child's experience at school in any way.
If you agree to allow your child to participate in the interview, and to release vour child’s 
ninth, tenth, and eleventh grade records. California Achievement Test scores, and 1996-97 
attendance records, please complete and send the enclosed consent form to your child's 
homeroom teacher. In signing the attached form, von are giving me permission to interview  
vour child and granting me access to vour child’s grades from the ninth, tenth, and 
eleventh grades, standardized test scores and current school year attendance records. 
Please call be at 388-4141 if you have any questions. Also, please feel free to contact my 
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RETURN TO YOUR CHILD'S TEACEEER BY MONDAY, APRIL 28, 1997
Employment of Adolescents Study 
Parental Consent Form
I have been satisfactorily informed about the procedures described on the previous page. I 
understand that this project has been approved by the Institutional Review Board of the 
Louisiana State University Agricultural Center which ensures that research projects involving 
people follow federal regulations.
I understand that I am free to withdraw myself and my child from the project at any time 
without penalty or prejudice. Data for individual participants will not be available and we will 
not be identified by name as participants in this project. I will be given an opportunity to ask 
questions prior to the start of the project which will be after April 14, and after my child’s 
participation is complete.
I agree for my child to participate in the study described on the previous page conducted 
by Diane Sasser, a student at the school of Human Ecology at Louisiana State University. I am 
giving Mrs. Sasser permission to interview mv child, and to gain access to mv child’s 
grades from the ninth, tenth, and eleventh grade. California Achievement Test scores, and 
the current school year’s records.
Your Name relationship to child
Your mailing address (Street) (apt. #)
(City) (Zip Code)
Your home telephone Your work telephone
Your place of employment Your occupation
Your child's name Your child's birthdate
Your child's school Your child's age
Your signature giving consent for your child to be part of the study 
Is your child employed part-time? YES NO
 Check here if you want to receive a grouped-summary report at the end of the study.




Would you help us to learn more about the spending and saving habits of adolescent high school 
students who work part-time?
I would like to interview you to ask questions about how you spends the money you have earned 
from working. I am also interested in your view of working. You will be interviewed along 
with approximately four other participants in a relaxed setting for approximately one hour. The 
interviews will be audiotaped to ensure accuracy in recording information. I am also asking 
participants’ parents for access to students' grades from the ninth, tenth, and eleventh 
grades. California Achievement Text scores, and 1996-97 attendance records.
All answers are confidential. Your name, other than your first name, will not be on any of the 
information. Your first name will be used only to be able to establish rapport during the 
interview process. Information for individual participants will not be available. However, at the 
end of the study, I can send you a grouped-summary report.
If you do not want to help, it will not affect your experience at school in any way.
If you agree to participate in the interview, please complete and send the enclosed consent form 
to your homeroom teacher. I will need signed consent forms both from yon and from yonr 
parent(s) to receive permission to include yon in the study. Please call be at 388-4141 if you 
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RETURN TO YOUR HOMEROOM TEACHER BY MONDAY, APRH. 28,1997
Employment of Adolescents Study 
Adolescent Consent Form
I have been satisfactorily informed about the procedures described on the previous page. 
I understand that this project has been approved by the Institutional Review Board of the 
Louisiana State University Agricultural Center which ensures that research projects involving 
people follow federal regulations.
I understand that I am free to withdraw myself from the project at any time without 
penalty or prejudice. Data for individual participants will not be available and I will not be 
identified by name as participants in this project. I will be given an opportunity to ask questions 
prior to the start of the project which will be after April 14, and after my participation is 
complete.
I agree to participate in the study described on the previous page conducted by Diane 
Sasser, a student at the school of Human Ecology at Louisiana State University. This means 
that I agree to be interviewed, and that I am allowing Mrs. Sasser access to mv grades 
from the ninth, tenth, and eleventh grades. California Achievement Test scores, and 
1996-97 attendance records.
Your Name
Your mailing address (street) (apt. #)
(City) (Zip Code)
Your home telephone Your work telephone
Place of employment Your birthdate
Your school Your homeroom teacher's name
Your signature giving consent to be part of the study 
Are you employed part-time? YES NO
Check here if you want to receive a grouped-summary report at the end of the study.
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Analysis Sheet (Sample)
Date of Focus Group
Location of Focus Group
Number of Participants
Question List for Employed Female Adolescents
I . What is your name, and what is one of your hobbies or interests?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
2. Where do you work? (on card to be completed by respondents as registration form)
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
3. Tell me about your job, what you like about it? What do you not like about it?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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4. How many hours per week do you work? (on registration form)
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
5. Are you paid by the week, biweekly or by month? (on registration form)
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
6. How do you feel about working and making money?
RESPONSES / KEY POINTS NOTEWORTHY
QUOTES
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7. How do you feel about combining work, school, and your social life?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
8. What influences how you balance work, school, social hfe?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
9. How do you balance work, school, social life? Probe: Why? What is the most 
difficult thing about balancing work, school, and social life?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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10. Do you keep a record of how much money you make, spend, and save?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
11. Do you save any of your money?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
12. How does that make you feel? About how much money do you save per 
paycheck if  you do?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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13. Who taught you to save? Where are you putting savings? How did you decide 
where to put your savings?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
14. How do you plan your savings?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
15. What items do you spend your money on? How much do you spend on those 
items?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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16. Do you have a credit card? What kind? Is this your or your parent’s? Who pays 
for it and items you charge on it?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
17. How do you feel when you go shopping?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
18. Think of the last purchase you made and how you felt when; 
options, making decisions, making the final purchase.
Looking at
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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19. What was the largest expenditure you’ve ever made? How did you feel about 
that purchase?
RESPONSES / KEY POINTS NOTEWORTHY
QUOTES
20. Draw a picture o f yourself. It can be a simple stick figure if you prefer. Think of 
the last purchase you made. Draw an arrow toward your head in the picture, and 
beside that write what you were thinking, what steps you were taking to make that 
purchase. Draw an arrow to your heart in the picture. Write what you were feeling. 
Draw an arrow to your hand. What was the purchase? Why did you make that 
purchase? In a few minutes we’ll discuss your answers to these questions.
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
21. Who were you with on last purchase?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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22. Where were you shopping?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
23. What influenced your largest expenditure? What steps did you take for that 
purchase? (Give example of purchase of overcoat and considerations for cost, 
weather, color, etc.) Who was with you at the time, who did you discuss the purchase 
with before or after the purchase?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
24. How much money do you make per paycheck? (to be asked on registration form)
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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25. Do you have any other sources of income (parents, etc.)?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
26. If so, what are they? How much? What is that money spent on?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
27. How do you feel about parents' financial support?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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28. What do parents pay for?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
29. O f the money that comes from other sources, what is that money spent on, by you, 
by your parents?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
30. Where do you see yourself financially in 5 years? In 10 years?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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31. Describe what you think your finances will be like as an adult.
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
32. If you had one minute to teach younger people than yourself how to handle their 
money what advice would you offer to them?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
33. Is this an adequate summary? (Follows summary given by moderator)
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
151
34. Have we missed anything?
RESPONSES / KEY POINTS NOTEWORTHY
OUOTES
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APPENDIX F
PROTOCOL FOR CONDUCTING FOCUS GROUP INTERVIEWS
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Exploratory Study 
of the Consumer Behavior of Working Adolescent Females 
PROTOCOL FOR CONDUCTING FOCUS GROUP INTERVIEWS
Purpose
The purpose of the focus group interviews is to examine the consumer behavior o f 
working adolescent females. The results of the focus group interviews will guide the 
development of resource management education for working adolescent females.
C ollectors
The author will serve as moderator and an undergraduate student will serve as recorder. 
Participants
Participants will be low to middle SES 16 or 17 year old students who are employed part- 
time in the workforce. They will be recruited from schools in Baton Rouge, Louisiana.
Location
The focus group interviews will take place in the schools in which the students are 
enrolled. They will be held in a room large enough to accommodate the group and the 
materials listed below.
M aterials
-Room with table wliich will accommodate seven people 
-7 chairs 
-1 tape recorder
-2 audio tapes (per group) 60 to 90 minutes long 
-Extra batteries for tape recorder 
-Electrical cord for tape recorder 
-14 sharpened pencils (per group)
-Signed consent forms
-List of participants
-10 blank sheets of paper per group
-Staples and stapler
-Registration forms
-Question lists (3 copies)
-4 ink pens
-Recorder’s form for data collection 
-Permission slips to return students to classes 
-Name tags for researchers and participants 
-Note announcing pizza party next day




Researcher and undergraduate student will keep the atmosphere relaxed so participants 
will be encouraged to contribute and participate in the discussion. Researchers will wear 
casual but professional attire.
Equipment Preparation
The researcher will set up and test audio equipment prior to each focus group interview. 
The recorder (imdergraduate student) will label each audiotape.
Materials Preparation
The recorder (undergraduate student) will prepare nametags, pencils, papers, and 
registration forms for participants.
Collection of Demographic Information
Registration forms will be distributed to participants to complete.
Interview of Focus Groups
Researcher will serve as moderator. The undergraduate student will serve as recorder 
writing notes during the focus group interviews. She will record responses to questions, 
interactions that may be going on between participants, and question responses that may 
seem unclear. She will monitor equipment to ensure that recordings are being made.
INTRODUCTION STATED BY MODERATOR
My name is _______ and this is_______ , and we represent LSU. Thank you for agreeing
to participate in this interview. We are interested in your work, how you earn your money, 
and what you do with the money you earn. As I begin with the questions for you, please 
remember that no answers are right or wrong. I hope you will feel comfortable with 
giving me your views. Your answers will be confidential. No names will be used in the 
reports of our discussions. As mentioned in my letter to you and your parents, I will be
tape recording our discussions so that I don’t miss anything. My fiiend will be
taking notes to ensure the same. Please speak up loudly and one at a time. This interview 
will be last about one hour.
DISCUSSION OF QUESTIONS
See Appendix A for question list.
CLOSING REMARKS
Thank you for sharing your time with us and participating in this interview. This 
information will help other young people like you. If you checked the space which asked 
if you would like a summary of the interviews, you will receive it when this research is 
completed. Tomorrow we will have a pizza party in the cafeteria for you in appreciation 
of your assistance in this project.
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APPENDIX G 
EXAMPLE OF COMPLETED ANALYSIS FORM
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Analysis Sheet (Sample)
Date o f Focus Group 5/7/97
Location of Focus Group Lee High-1
Number of Participants 5
Question List for Employed Female Adolescents
1. What is your name, and what is one of your hobbies or interests?







2. Where do you work? (on card to be completed by respondents as registration 
form)





3. Tell me about your job, what you like about it? What do you not like about it?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Likes everything, likes people 
Cleans up, serves customers (5) 
Likes the money (5)
Gets her out of the house (2) 
Buses tables 
Friends work there
Doesn’t go home on time 
Dislikes manager (3)
Has to work alone, even at 
night
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4. How many hours per week do you work? (on registration form)






5. Are you paid by the week, biweekly or by month? (on registration form)
RESPONSES / KEY POINTS NOTEWORTBfy QUOTES
bi-weekly (5)
6 . How do you feel about working and making money?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Loves the money (5) 
Likes work
Likes the responsibility
Used to go places, now no hm 
Bring school books to work
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7. How do you feel about combining work, school, and your social life?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Get tired
Work on weekdays 
Good social life 
No social life 
Work weekends 
Feel better when get paid 
Effect on grades - negative (2) 
Effect on grades - positive 
Unable to change work schedule 
Easy to change work schedule
Work, school, sports and 
social do not mix (2)
No time to do homework
8 . What influences how you balance work, school, social life?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Work schedule (5) Can’t talk to friends anymore 
(2)
9. How do you balance work, school, social life? Probe: Why? What is the most 
difficult thing about balancing work, school, and social life?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Can’t change work schedule (2)
Have to do homework at work
Skip homework if it doesn’t get done at school
Transportation
Has missed school because 
I’m so tired
Worried about grades more 
than mom
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10. Do you keep a record of how much money you make, spend, and save?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Yes
Dad keeps record, holds onto money and gives it out 
Keep up with nothing and spend, spend, spend 
Use Quicken program and keep track of everything, 
but a weakness for tennis shoes
11. Do you save any o f your money?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Gives money to family to help support (2) 
Saves, yes, but takes money out when needed 
$40 out of every paycheck 
No (2)
Mom set up savings
12. How does that make you feel? About how much money do you save per 
paycheck if you do?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
$40
Some
“Bums a hole in my pocket” 
(2)
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13. Who taught you to save? Where are you putting savings? How did you decide 
where to put your savings?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Dad (2)
Mom (3)
Not mom because she has bad budgeting habits, 
learned more from classes 
Stepmom who is accountant
Tough to save, spends money 
now. Dad gave me ATM card
14. How do you plan your savings?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Take $40 every month 
If depends
15. What items do you spend your money on? How much do you spend on those 
items?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Clothes (4)
Shoes (3)
Entertainment on weekends 
Everything
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16. Do you have a credit card? What kind? Is this your or your parent’s? Who pays 
for it and items you charge on it?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
No (5)
Has received credit application (2) 
Access to dad’s cards
No, I could never handle it
17. How do you feel when you go shopping?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Love it!
Know what I can buy 
Making purchase is a thrill 
It’s a h i ^
Get to spend my own money 
Good
Love Wal-mart, the mall is too hectic 
Yeah!
It’s okay to spend all my 
money because it is not 
enough to pay for rent or any 
thing.
18. Think o f the last purchase you made and how you felt when: Looking at 
options, making decisions, making the final purchase.
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Knew what I wanted, matching color with shoes, 
price not an option, tried it and liked it, couldn’t wait 
to wear it to school 
Hate trying on clothes! (2)
Bought shoes by chance, needed them, felt good and 
thrifty because saw someone buying the shoes in a 
more expensive store
Tough to decide because no longer carried style so 
had hopes dashed
Bought the pants she was wearing, knew what she 
wanted, knew what needed for color, brand, style, 
felt good;
Excited by possibilities, could buy anything, happy 
with decision
Lots of best purchases 
bought by chance
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19. What was the largest expenditure you’ve ever made? How did you feel about 
that purchase?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Tennis shoes - regret because they are now on sale 
Shoes or pants
“Lost” myself in Blockbuster videos, later felt I could 
have spend the money elsewhere 
Pager, glad I bought it because people can page her 
Waterbed, love it, good on back
They (shoes or pants) were a 
name brand so they were not 
a waste of money
20. Draw a picture of yourself. It can be a simple stick figure if you prefer. Think 
of the last purchase you made. Draw an arrow toward your head in the picture, 
and beside that write what you were thinking, what steps you were taking to 
make that purchase. Draw an arrow to your heart in the picture. Write what you 
were feeling. Draw an arrow to your hand. What was the purchase? Why did 
you make that purchase? In a few minutes we’ll discuss your answers to these 
questions.
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Thinking Feeling 
Like shoes, can’t get Good (5) 
cheaper, strain off mom. Doing 
need shoes Buying shoes 
Look good with jelly shoes. Buying pants (2) 
have the money Buying pager 
Color, product, cost Buying water bed 
Need it 
Want it
21. Who were you with on last purchase?
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RESPONSES / KEY POINTS NOTEWORTHY QUOTES





23. What influenced your largest expenditure? What steps did you take for that 
purchase? (Give example of purchase of overcoat and considerations for cost, 
weather, color, etc.) Who was with you at the time, who did you discuss the 
purchase with before or after the purchase?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Called different places & asked for prices, got 
cheapest prices, felt excited, discussed it with dad and 
stepmom
Asked myself if I needed it, talked it over with mom, 
decided good in emergency (pager), looked at 
different ones in the store, left store then decided on it 
later
Don’t know (3)
Looked in only one store for 
pager
24. How much money do you make per paycheck? (to be asked on registration 
form)
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
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25. Do you have any other sources of income (parents, etc.)?









26. If so, what are they? How much? What is that money spent on?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Babysitting money is spending money




Depends on importance o f need 
Clothes, hair, nails
27. How do you feel about parents' financial support?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Likes to support herself so feels guilty, would like to 
help some with household expense (2)
I carry my weight around 
house
I think they are supposed to 
support me
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28. What do parents pay for?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Parents pay for school, activities, lab, choir, food at 
school
Parent pays for school (3)




29. Of the money that comes from other sources, what is that money spent on, by
you, by your parents?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Parents pay for school, activities, labs, choir, food at 
school
Parents pay for school (3)




30. Where do you see yourself financially in 5 years? In 10 years?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
5 vears 10 vears
Saving money Married, 2 kids
Good job Established financially
Broke Married
In school(3) Working
Nice clothes Own company, rich This is the model
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31. Describe what you think your finances will be like as an adult.





Average This is the one going into Air
Force
32. If you had one minute to teach younger people than yourself how to handle their 
money what advice would you offer to them?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
Take easy job, not too many hours & work on 
weekends at first then go to weekdays 
Work little hours on weekdays, and work lots in 
summer
Have a good attitude 
Get along with people 
Save and put money aside 
Don’t be too eager to work 
Maintain a job
33. Is this an adequate summary? (Follows summary given by moderator)
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
1 would do it again, but chance bosses 
No change, I would do it again 
I have a hard time at work 
I plan to go into marketing or advertising
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34. Have we missed anything?
RESPONSES / KEY POINTS NOTEWORTHY QUOTES
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APPENDIX H 
LETTER TO OFFICE OF RESEARCH 
EAST BATON ROUGE PARISH SCHOOL BOARD
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March 10, 1997
Dr. Bernadette Morris 
1050 S. Foster Dr.
Office o f Research
E. Baton Rouge Parish School District 
Baton Rouge, LA  70806
Dear Dr. Morris:
I  am a doctoral student in Human Ecology at Louisiana State University. 1 am conducting my dissertation 
research on the consumer behavior o f working adolescents under the auspices o f D r. Betsy Garrison, 
assistant professor o f Family Science at LSU. This project has been approved by the Institutional Review 
Board o f the Louisiana State University Agricultural Center ensuring that federal regulations for the 
projection o f the health, safety, and privacy o f all human participants are being followed. I  hope that you 
w ill be able to give me permission to contact the principals o f the high schools in East Baton Rouge Parish 
so that the students o f your school district may be included in the study.
The project consists o f participation from 15 and 16 year olds who are employed. Adolescents' 
participation involves participation in a focus group interview. The interview questions concern their 
employment and their spending and saving habits. I would like to conduct the focus group interviews 
during the school day so that transportation and/or extra-curricular activities such as working are not 
constraining factors for the participants. Each focus group interview w ill last approximately one hour, and 
w ill be audio-taped. I plan to conduct ten groups o f interviews with give participants in each group. 
Participants w ill return consents forms to their teachers who w ill be asked to return them to the school 
administrators. Administrators w ill be contacted and consent forms collected by me. Special sensitivity 
w ill be exercised to ensure that the students do not feel coerced to participate. I  have worked with 
adolescents for 18 years as a high school teacher and as a 4-H educator with Louisiana Cooperative 
Extension Service.
I would like to ask the principals o f two high schools i f  I  may send home with each tenth- and 
eleventh-grader a parent letter and consent form. I  w ill ask for the parents who want their child to 
participate to return the consent form to their children's teachers, who w ill then return the forms to the 
school administrator. I  am also asking for access to students' grades from their ninth, tenth, and eleventh 
grades, California Achievement Test scores, and 1996-97 school year attendance records. 1 w ill provide 
envelopes in which the returned consent forms may be collected. I w ill also provide participating school 
principals with copies o f signed consent forms in order that they may also have copies o f the signed forms 
in their own files.
1 am enclosing copies o f the parents' letter and consent forms, letters o f request to principals, and a copy o f 
the questions to be used in the interviews. Please call me if  you have any questions at 388-4141 (work) or 
687-2030 (home). Also, please feel free to contact my advisor. Dr. Betsy Garrison, at 388-1724.
Sincerely,
Diane Sasser
Graduate Student, Louisiana State University
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APPENDIX I 
LETTER TO SCHOOL PRINCIPALS
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To: Mr. Jack Stokeld
Re: Research with employed adolescent students
I am currently pursuing a research project that involves adolescent students who are employed.
I am a doctoral student at Louisiana State University conducting my dissertation research on the 
consumer behavior of working adolescents under the auspices of Dr. Betsy Garrison, assistant 
professor of Family Science at LSU. Dr. Morris at the Office of Research has kindly granted me 
permission to contact you to seek your help. A letter from her stating such is attached.
The project consists of participation from 15 and 16 year olds who are employed. Adolescents' 
participation involves participation in a focus group interview. The interview questions concern 
their employment and their spending and saving habits. I would like to conduct the focus group 
interviews during the school day so that transportation and/or extra-curricular activities such as 
working are not constraining factors for the participants. The sessions will be audio-taped. 
Participants, as well as their parents, will return consents forms to their teachers who will be 
asked to return them to the school administrators. Administrators will be contacted and consent 
forms collected by me. Special sensitivity will be exercised to ensure that the students do not 
feel coerced to participate. I have worked with adolescents for 18 years as a high school teacher 
and as a 4-H educator with Louisiana Cooperative Extension Service.
1 would like your permission to send home to tenth- and eleventh-grade girls a parent letter and 
consent forms. I will ask for the parents who want their child to participate to return the consent 
form to their children's teacher, who will then return the forms to the school administrator. If 
possible, 1 would like to speak to school counselors and/or COE and DE teachers and ask them 
for assistance in identifying students who are employed and who will view this study in the 
seriousness that is intended. I will provide envelopes in which the returned consent forms may 
be collected. I will also provide you with copies of those signed consent forms for your files. 1 
am also asking for access to students' grades from the ninth, tenth, and eleventh grades,
California Achievement Test scores, and 1996-97 school year attendance records. In the letter 
to the parents and on the parents’ consent form, I have stated that I am requesting access to their 
child’s school records, and have identified the records to which I am requesting access.
I am enclosing copies of the parents’ letter and consent forms. Please call me if you have any 
questions at 388-4141. Also, please feel free to contact my advisor. Dr. Betsy Garrison, at 
388-1724. Thank you for considering my request, and 1 will contact you within the next few 
days for your decision.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
VITA
Diane Denais Sasser was bom in Abbeville, Louisiana, and graduated in May of 
1972 from Abbeville High School. She received her bachelor o f science degree in 
Vocational Home Economics from the University o f  Southwestern Louisiana in 
December o f 1977. She taught physical science and home economics at Hanson 
Memorial High School from 1978 to 1981. In August o f 1981 she began working for the 
Louisiana Cooperative Extension Service of the Louisiana State University Agricultural 
Center as a 4-H youth agent. She received her master o f education degree in Vocational 
Home Economics from the University of Southwestern Louisiana in December of 1985. 
She began her work on doctoral studies at the Louisiana State University in the School of 
Human Ecology with a specialty in Family, Child, and Consumer Science in August of 
1992. In October 1996 she was promoted to the position o f Family Development 
Specialist with Louisiana Cooperative Extension Service. After graduation and 
completion of her doctoral program, she plans to continue her work with the Louisiana 
State University Agricultural Center as Family Development Specialist.
172
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
DOCTORAL EXAMINATION AND DISSERTATION REPORT
Candidate: Diane Denais Sasser
Major Field: Human Ecology
Title of Dissertation: An Exploratory Study of the Consumer Behavior of 
Working Adolescent Females
Approved:
Dëàn of the Graduate School
E X A M IN IN G  C O M M IT T E E :
Date of Bxamination:
November 21. 1997
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
IMAGE EVALUATION 
TEST TARGET (Q A -3 )
/ /


















/APPLIED A  IIVUGE . Inc
1653 East Main Street 
Rochester. NY 14609 USA 
■ ^ag -.a s  Phone: 716/482-0300 
Fax: 716/288-5989
0 1993. Applied Image. Inc.. All Rights Reserved
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
